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ABSTRACT 
A STUDY OF THE SHORT TERM SOJOURN 
OF JAPANESE FOREIGN STUDENTS 
AT 
THE UNIVERSITY OF MASSACHUSETTS, AMHERST 
FEBRUARY, 1988 
Joan L. Neide-Knox. B.S., University of Vermont 
M.S., State University of New York at Cortland 
M.A., Seton Hall University 
Ed.D., University of Massachusetts 
Directed by: Dr. George Urch 
Annually, at the University of Massachusetts, Japanese 
foreign students were accepted into a course of study. 
These students came for cultural and academic learning, and 
the university welcomed them in order to foster 
understanding and improve international relations. The 
purpose of this study was to investigate whether the 
Japanese foreign student did develop a cordial relationship 
toward the United States based on the success or failure of 
their academic experience. 
The study's first task was to identify and describe the 
Japanese students' short term sojourn through an interview 
process. This study looked at the cultural dichotomies 
between the United States and Japan, and the adjustments and 
coping mechanisms that evolved over the two semesters for 
the Japanese students. 
The data revealed: 1) who they were, 2) why they were 
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coming to the United States, 3) if their expectations and 
preconceived attitude toward the American academic community 
held true, 4) how the program at the University of 
Massachusetts might affect their future life, 5) what coping 
skiHs they acguired in order to adjust to the academic and 
social community, and 6) their attitude toward the United 
States after one academic year. 
An examination of the collected data revealed that most 
of the Japanese students did develop a modest cordial 
relationship with the United States, but with many 
restrictions. Academically they found the experience 
beneficial, but, socially, their overall impression was not 
favorable. The majority instead developed a better 
appreciation of their own culture and society. 
Among the conclusions arrived at by the researcher were 
that those in charge of programs that specifically deal with 
Japanese foreign students should be made aware of the 
pertinent cultural dichotomies that exist between the two 
nations, and take these differences into account when they 
develop their programs. A counseling service should be 
available. Access and availability of this service is 
crucial. English conversation classes should be available 
to ease the student into the academic social life. And, a 
cross cultural program should be developed so that American 
students who want to know more about the Japanese culture 
can meet with the Japanese students and can share 
information. 
vii 
TABLE OF CONTENTS 
ACKNOWLEDGMENTS . 
ABSTRACT vi 
CHAPTER 
I. STATEMENT OF PROBLEM .. 
A. Introduction i 
B. Statement of Purpose .6 
C. Significance of the Study .10 
D. Limitations of the Study . 2 
E. Definition of Terms .1  
II. REVIEW OF LITERATURE . 5 
A. Introduction 15 
B. Prearrival Factors .16 
C. Situational Factors 7 
D. Short Term Sojourn . 8 
E. Adjustment Patterns 19 
F. Conclusion .22 
G. The Japanese Academic Community . 3 
III. RESEARCH .35 
A. Introduction to the Methodology .35 
B. Design of Study .38 
C. Selection of Subjects .3  
D. Interview Guide . 9 
E. Presentation of the Data .41 
F. First Interview .4  
G. Second Interview 7  
H. Third Interview .107 
I. Analysis of the Data .123 
IV. RECOMMENDATIONS 145 
V. SUMMARY 149 
A. Introduction 149 
B. Methodology .150 
C. Limitations ^0 
D. Reasons for Coming . 
E. Expectations . 
F. Adjustments and Adaptations . 
G. Academic and Career Gains 
H. Attitude Toward the United States 
I. Conclusion . 
151 
152 
154 
155 
155 
156 
APPENDICES 
A. Interview Guide 
1986. 
B. Interview Guide 
C. Interview Guide 
D. Request Form .. 
E. Consent Form .. 
First Interview September-October 
Second Interview January, 1987 ... 160 
Third Interview May, 1987.161 
.162 
3 
BIBLIOGRAPHY 164 
CHAPTER I 
STATEMENT OF PROBLEM 
Introduction 
During the academic year, 1984-1985, 342,113 foreign 
students traveled to the United States for study at 
institutions of higher education. They came from different 
countries which varied widely in culture, politics, 
religions, languages, and mores (Open Doors,1984-1985). 
These foreign students came as exchange students seeking 
undergraduate or graduate degrees or for research or special 
studies. They came for cultural and academic learning with 
the hope of mastering skills and knowledge, gaining insight 
into another culture, living in a foreign land, and meeting 
new people. For many these dreams became a reality, but 
for some their sojourn became a time of disappointment and 
alienation, because they were not able to adjust to the 
American culture and academic community. 
Many universities and colleges welcomed the foreign 
students with open arms. It was estimated that the foreign 
student population brought between one and two billion 
dollars into the country per year (Herbert,1981). Foreign 
students were also a source of increased enrollment as the 
American college population age in the 1980 's began to 
dwindle. 
The favorable attitude toward foreign students found at 
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On many universities and colleges was not shared by all 
the contrary, many administrators thought of the foreign 
students as bodies to fill classrooms and dormitories, and 
little heed was taken of their academic preparation and 
ability to cope socially with the college community (Godwin 
and Nact, 1983) . Foreign students also were considered an 
additional cost for the individual university and state. 
Hidden costs were subsidized by the state, which meant the 
taxpayer was supporting the foreign students (Herbert,1981). 
Critics of the current foreign student policies claimed that 
foreign students were expensive to the state and university. 
They advocated a policy similar to that of England which 
placed the total financial burden on the student or country 
of origin. But, American higher education appeared to be 
reluctant to face the financial issue at that time. 
Critics also claimed that foreign students were not 
here to study the humanities or fine arts, where enrollment 
was needed. Rather, they were specializing in the 
technological fields, which were already overcrowded with 
American students (Herbert,1981). 
Foreign student exchanges, however, were encouraged by 
the academic community more for lofty ideals than for 
financial revenue and enrollment figures. It was hoped that 
their sojourn would have a positive effect on global 
relationships by helping to create the conditions for a 
peaceful world order (Kelman, 1975). According to 
University of Massachusetts, Amherst Chancellor Joseph Duffy 
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and Director of Foreign Students Programs Barbara Burns, the 
blending of cultures at the university fostered 
understanding and improved international relations 
(Hampshire Gazette, August 5,1987). 
Individual students became ambassadors of their 
country. They were given the task of correcting any 
misconceptions of their country as they attempted to educate 
the host country about their countries' culture, traditions, 
and politics (Ingrid,Eide, 1970) . And, in turn, they learned 
about the host country's culture and people and left with a 
more favorable view of the United States (Kelman and 
Ezekiel,1970). 
This did not mean that students always left the 
United States with favorable views. On the contrary, many 
students left with resentment and antagonism toward the 
United States and assumed an anti-American posture when they 
returned to their homeland. This antagonistic attitude 
developed as students attempted to throw away their American 
ties and began to reenter their own culture, in which they 
would have to work and live. The students became caught 
between two worlds (Suzuki,1979). 
The psychological pendulum swings back and forth 
between total immersion in the sea and longing for a 
secured and certain shore at home. He tries repeatedly 
to stay in the sea only to realize that he cannot 
breathe there; he gasps for air and comes up to the 
surface again. On reflection, while resting, he 
suddenly finds himself drifting between two worlds. 
His desperate search for a solid foundation of the self 
compels him to renew contact with his own culture and 
people whom he has forgotten for a long time. If he 
feels comfortable or experiences a "sublimation" of his 
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real situation in the sea, his "Western" 
activated and he tries to swim again away 
original culture. (Suzuki,1979,p.372-3) 
mind is re- 
from his 
The academic community shares a role with the 
individual in creating an environment that is as pleasant 
and beneficial as possible. The transition into American 
society as well as the reentry into their own native country 
should be as smooth as possible. This can be possible if 
the academic community has an understanding of the 
individuals who are entering their program and has a grasp 
of the conflicts that might arise due to cultural and 
religious differences. This knowledge can help the 
university to meet the needs of students from other nations 
and to create a learning environment which will benefit all. 
In 1986-1987 approximately 342,000 foreign students 
traveled to the United States. They encountered a new 
environment that was exciting as well as disappointing. Of 
this number about 13,000 traveled from Japan to various 
American colleges and universities. American culture for 
many of the Japanese students was alien and called for 
unique adjustments in their living style and social and 
academic relationships. 
Japanese society appeared to be built around the idea 
of group orientation. There was the appearance that 
individuals were content to work within the framework of a 
group setting, conforming with the group*s conduct, style of 
life, and at times, even dress code. This, according to 
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Edwin Reischauer (1977), did not mean that they lack 
individuality and independence, but that the Japanese viewed 
their lives within the context of a group affiliation. The 
virtues of cooperation, reasonableness, and understanding of 
others within their group were more admired than personal 
drive, forcefulness and individual self-assertion. 
The Japanese academic community also differed from that 
in the United States. The Japanese national university was 
modeled on the British system of higher education, where 
attendance was not mandatory. The usual procedure was for 
one exam to be given at the end of the semester based on the 
text and not the lecture material. This was quite different 
from the American university where attendance was usually 
mandatory and information from lectures was often a part of 
quizzes, as well as, midterm and final exams. This alone 
caused many Japanese students to become bewildered. 
When the Japanese student came to the University of 
Massachusetts he or she entered an environment that had many 
similarities and differences from their own native 
university. The University of Massachusetts was part of the 
state university system. It was located in the Connecticut 
River Valley and consisted of over 1,200 acres of land. The 
facilities numbered over 150 buildings, including 
classrooms, laboratories, and other academic and service 
units. There were over 25,000 students enrolled at the 
Amherst campus, within ten schools and colleges representing 
approximately one hundred major disciplines. According to 
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the International Program Office at the University of 
Massachusetts, annually, the foreign student population made 
up approximately 1.5% of the total enrollment. 
The university was also part of a Five College 
Consortium which allowed students to enroll in courses at 
the other four colleges in the area. These schools were 
Smith College, Amherst College, Hampshire College, and Mount 
Holyoke College. The foreign students at the University of 
Massachusetts were encouraged to participate in this varied 
educational experience, if the courses were appropriate to 
their educational plan. 
Guidance for the foreign student at the University of 
Massachusetts was sponsored by the International Program 
Office (IPO). This office, under the auspices of the 
Provost/Vice-Chancellor for Academic Affairs, provided a 
wide range of activities for foreign students and scholars, 
and administered programs for American students, faculty, 
and staff who go abroad for study, teaching, and research. 
The primary objectives of the IPO and the university were to 
enable students to achieve their academic goals and to 
strengthen the understanding between the two countries. 
Statement of Purpose 
At the University of Massachusetts, Amherst, the 
International Programs Office (IPO) has sponsored, annually, 
ten to fifteen Japanese students from various Japanese 
universities and colleges. One purpose of the IPO has been 
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to host students and scholars from other countries. 
Japanese foreign students have accounted for approximately 
1.5% of the foreign student population at the university. 
The Japanese students who were sponsored through the 
IPO exchange program during the 1986-1987 school year, 
attended regular classes at the University of Massachusetts 
and were encouraged to participate in the university 
community's daily activities and social functions. For many 
their stay at the university was similar to a junior year 
abroad program. The students came from Hokkaido University 
(3), Sophia University (4), Tsuda University (1), 
International Christian University (4). One each from 
Sophia University and Tottori University were Rotary Club 
grantees. 
Japanese students, similar to those enrolled during 
the school year 1986-1987, have been coming to the United 
States to study at American colleges and universities and 
one of the primary objectives of the sponsoring university 
has been to help foster international relationships. The 
purpose of this study was to investigate whether the 
Japanese student developed a cordial relationship toward the 
United States based on their academic experience and social 
encounters, a cordial relationship being the development of 
a positive and favorable view toward the United States and 
its people, academically and socially. In order to 
determine this objective the following questions were asked. 
1. Why are they coming to the United States for study? 
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2. Who are they? What is their educational and 
personal background? 
3. What are their expectations from their chosen 
program of study at the University of Massachusetts? 
4. How do they think their time in the United States 
affect their careers and academic status on 
return to Japan? 
5. What major problems did they encounter while 
attending the university? 
6. ' How were they able to adjust and adapt to the 
American culture.? 
In order to answer the specific questions the study's 
first task was to identify and describe the short term 
sojourn of the Japanese student affiliated with the IPO 
exchange program through an interview process. In 
particular, this case study looked at the cultural 
dichotomies between the United States and Japan, and the 
adjustments and coping mechanisms that evolved over the two 
semesters for the Japanese students. The initial data was 
collected by means of an in-depth interview with each 
participating student. The interview was structured so 
that each student was asked the same personal information 
about his or her academic background, personal history and 
family life. Also, information was requested about 
expectations and goals, reasons for coming, and anticipated 
adjustments they will be making academically and socially 
(see appendix A). 
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A second interview was conducted approximately three to 
four months later. At this time the students were 
attending classes and were immersed in the daily routine of 
the university community. Due to language ability and 
personality, this interview was partially structured. An 
interview guide was used by the researcher to direct the 
subjects responses to issues such as their adjustment into 
the university community, problems that had arisen in social 
interrelationships, attitudinal changes that occurred toward 
the United States and American students, and progress made 
toward achieving personal and academic goals. The second 
interview allowed for the students to discuss freely their 
opinions and insights into the American academic community. 
The interview guide was used for the purpose of eliciting 
information and determining general issues to be discussed 
(see appendix B). 
A final interview was conducted with the students 
during their last month participating in the IPO exchange 
program. At this time the interview was again partially 
structured. The students were asked specific questions 
concerning their self perceived successes or failures in the 
program, the adjustments they had to make in order to cope 
with the university life, and their general reflections on 
their sojourn in the United States, and suggestions that 
* 4 
they could offer for future selection criteria and 
orientation programs (see appendix C) . 
The purpose of this case study, then, was to see if 
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the Japanese students' original goals and expectations were 
accomplished, and what adjustments and coping mechanisms 
were used in order to function and to accomplish their goals 
at the University of Massachusetts. 
Through this type of gualitative research the 
researcher intended to identify and clarify the various 
stages of adjustments and the cultural dichotomies which 
manifest during the sojourn, to highlight the problems and 
successes of their stay, and to provide insight and 
information about the Japanese students' short term stay at 
the University of Massachusetts, Amherst campus. The 
collected information was analyzed to see if a positive 
attitude was developed toward the United States, thereby 
fostering favorable relations between the home and host 
country. Lastly, the intent of this study was to make 
recommendations on procedures and designs for Japanese 
foreign exchange programs and on the selection criteria and 
orientation programs which would make the sojourn a positive 
experience; and finally to suggest new topics and hypotheses 
on research relating to Japanese foreign students in the 
United States. 
Significance of the Study 
International exchanges, according to Carl Herrin, 
staff director for governmental affairs with the National 
Association for Foreign Student Affairs in Washington, D.C., 
was widely viewed as a positive thing, as a bipartisan 
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foreign policy tool. (Hampshire Gazette, August 5,1987 p.l) 
One of the primary objectives, therefore, of foreign student 
exchanges has been to provide an opportunity for students to 
learn and live in a positive setting, and the university to 
take special care in understanding each particular country's 
unique needs in order to foster international relationships. 
Fasheh (1984) found that to ignore the foreign students' 
political and cultural lives and background could be 
devastating for all concerned, and this lack of sensitivity 
could affect the students in subtle or explicit ways. 
The significance of this study was that the data 
obtained provided some insight and information about the 
Japanese students' sojourn to the United States as well as 
personal information about cultural differences between 
Japanese and Americans. The information was collected over 
a one year period and attention was given to obtaining a 
complete overview of the student and his and her experience 
at the University of Massachusetts. The present literature 
on Japanese students did not provide a complete academic and 
social profile, nor did it present a study over time of 
their sojourn in the United States. It was hoped that 
understanding of both positive and negative experiences and 
the reasons for them could be beneficial to other programs 
that deal specifically with Japanese foreign students. 
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Limitations of the Study 
This study was interested in examining the personal 
sojourn of the Japanese students involved with the IPO 
exchange program at the University of Massachusetts during 
the academic year, 1986-1987. There was no attempt to 
determine the merits of the program, nor was any Japanese 
student asked to evaluate the people who administered the 
program. The study was limited to a survey of the Japanese 
students' experiences, and did not concern itself with the 
larger field of all foreign students traveling to the United 
States. 
A major limitation of this study was the number of its 
participants. The IPO exchange program had a limited number 
of participants. Also each program that would accept 
Japanese students for study would have a different 
organizational structure, goals, and objectives, and 
possibly cater to students with a specific educational 
background and personal experiences. Therefore, conclusive 
statements were not presented, but only generalizations 
about the Japanese students' sojourn. 
Definition of Terms 
For the purpose of this case study the following terms 
were defined: 
* « 
Adjustment: The term adjustment used within this case 
study meant that an individual learned how to confront and 
deal with the differences of a new culture and developed a 
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new awareness of the surrounding new environment. This 
ability to conform or adapt allowed the foreign student to 
learn and participate within the new environment. 
Culture; Culture entailed a set pattern of norms, 
beliefs, standards and institutions which were accepted and 
expected by a community or population. 
Cross-cultural exchange: A cross-cultural exchange 
implied that technical and cultural learning took place 
during foreign students' sojourn in a host country. The 
newly acquired knowledge, skills, and techniques were then 
brought back to the home country, along with some new 
attitudes and values about the host country. (Kumagi, 1977) 
Cultural Shock: The term cultural shock was taken from 
Adler (1975) who defined it as: 
...a set of emotional reactions to the loss of 
perceptual reinforcements from one's own culture, to 
new cultural stimuli which have little or no meaning, 
and to the misunderstanding of new and diverse 
experiences, (p.13) 
Short term/Lonq term sojourn: A foreign student's 
journey to another country implied a certain period of time 
would elapse. A short term stay would be considered to be 
one year or less. During this short stay the foreign 
student appeared to retain traditional life style and 
religious or ethical belief systems (Coelho,1972, 
Gandhi,1972, Becker,1971). Also, career goals and attitudes 
* « 
toward the home country were not altered (Spaulding and 
Flack,1976). 
A long term stay consisted of more than one year 
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and the relationship between the foreign student and the 
host country usually became more complex in nature. A st 
over two years resulted in less patriotism toward the home 
country and an increased favorableness toward the host 
country (Becker,1971). 
14 
CHAPTER II 
REVIEW OF LITERATURE 
Introduction 
Every year foreign students from various countries have 
traveled to the United States to study at American 
institutions of higher education. Some universities have 
welcomed these sojourners for financial reasons and 
enrollment figures, while others have seen the foreign 
student as a valuable tool in international understanding 
(Eide, 1970; Kelman,1975; Ezekiel,1968; Wray,1981). It has 
been hoped that these international exchanges will establish 
a network of communication between individuals and promote 
tolerance to others' culture, religion, and politics. 
Critics, however, claimed that there was a tendency for 
universities and colleges to accept blindly the notion that 
international exchanges were beneficial for international 
relations in spite of the fact that there was very little 
evidence to support this claim (Bochner, Lin, and 
McLeod,1979). Munir Fasheh (1984) suggested that the 
foreign student in America tended to be isolated and 
• « 
compartmentalized and that there was little input of the 
foreign student into the educational process. He further 
suggested that if international understanding is the goal of 
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an exchange program then a program should be developed that 
fosters this ideal. This type of program should emphasize, 
"... the diversity of experiences and perspectives, and 
unity of sharing one globe, one future, and a set of basic 
problems." (Fasheh,p.319,1984). The potential could be 
there, but few universities provided the opportunity for an 
enriching experience. 
Prearrival Factors 
If one of the goals of foreign student exchange 
programs is international understanding, it is of particular 
importance for the foreign student on American campuses to 
have a positive experience. Literature has suggested that 
several prearrival factors have helped in a positive 
transition into the American academic community. Dora 
DuBois (1956) in one of her early works listed the following 
factors as important for a successful sojourn: healthy self 
esteem, a preconceived status of the host country, an 
understanding of racial and ethnic attitudes, strong tie to 
the homeland, and an awareness of the cultural differences 
of the two countries. Lee (1979) generalized that the 
profile of a student who would have the most satisfying 
experience in the United States would be as follows: the 
student would be Latin American or European, be a graduate 
assistant, have good English skills, have an American 
roommate, and have a job waiting at home. Spaulding and 
Flack (1976), Wray(1981), Kelman (1975) agreed that students 
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who are from countries with similar educational systems, who 
have a good working knowledge of the English language, and 
who come from a society with the same values and morals, 
adapt to the environment with greater ease, happiness, and 
success. 
Brislin (1981) believed that each sojourner brought 
particular traits, skills, and attitudes which affect the 
success or failure of the journey. These include 
psychological well being, the ability to complete a task, 
cordial relations with the host country, openness to change, 
and willingness to consider strengths and weaknesses without 
feeling threatened. This type of person, Brislin concluded, 
would be a good candidate for an exchange student. 
Situational Factors 
Situational factors appeared to be of paramount 
importance for the emotional well-being and satisfaction of 
the foreign student. (Church,1982). For example, the lack 
of counseling about a particular school and its courses or 
its geographical setting has resulted unnecessary confusion 
and difficulty for the foreign student (Wray,1981). 
Some research has suggested an orientation program for 
the students which emphasizes academic information and 
discusses cultural and societal mores of the United States. 
* « 
These programs appear to help in the transition of the 
foreign student into the academic community. A six week 
orientation program helped Asian students in social 
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interaction, but had no effect on Europeans (Selltiz et 
al,1963) Klienberg (1970), Livingston (1960), and Torre 
(1963) mention the importance of the orientation program, 
but research is scant and inconclusive. 
Interaction with the host country's nationals has 
appeared to be another crucial factor in the positive 
adjustment of a foreign student. Generally, increased 
social interaction created more favorable attitudes and 
adjustment (Hull,1978; Klineberg and Hull,1978). Church 
(1982) suggested that number, variety, and depth of social 
encounter with host nationals may be the most important yet 
complex variable related to sojourner adjustment. 
Literature has shown, however, that research results tended 
not to be conclusive, because the variable of amount, 
duration, and depth of the social interaction has not been 
clearly documented (Colacicco,1970; Garraty and Adams,1959; 
Klienberg and Hull, 1979; Church, 1980). 
Short Term Sojourn 
Another variable which can affect the foreign student's 
experience is the length of stay. Brislin (1981) found four 
different patterns of behavior for those student who were in 
a foreign country for a period of less than one year. 
First, students who have clear goals tended to find 
fulfilling that goal more important than social contact. 
Second, students who seek social contact want just to meet 
people, learn the local language, participate in community 
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activities and develop a close relationship with host 
country's citizens. Third, students who feel the necessity 
to serve as ambassadors for their country were more 
concerned with their status and the role of being an 
ambassador. These students tended to stay primarily with 
their fellow nationals. Fourth, foreign students who became 
withdrawn and found friendship and support from fellow 
nationals tended to tour and sightsee when ever possible. 
Adjustment Patterns 
Literature has suggested that foreign students who 
remain in the United States go through phases of adjustment 
(DuBois,1956, Oberg,1960, Adler,1975, Lysgaard,1955, 
Gullahorn and Gullahorn,1963). This adjustment allows for 
the sojourner to function during everyday activities without 
severe stress. Adjustment is a personal matter and depends 
on the individual's traits and skills, the groups they join, 
the task, and the organization (Brislin,1981) . 
In an early work Cora Du Bois (1956) stated it was hard 
to generalize about foreign students, because of the 
complexity and diversity of the population. However, in her 
book, Foreign Students and Higher Education in the United 
States, she described adjustment phases that she believed 
that foreign students went through during their sojourn. 
* « 
The first phase was the spectator. During the initial 
period in the new country there is psychological detachment 
from the new experience. The foreign student does not get 
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personally involved in the new environment, nor is the 
student affected by the various excitements or 
disappointments. The second phase is the adaptive phase, 
when the student becomes emotionally engaged in the networks 
of values, customs, and habits of the host country. Du Bois 
found that this period can also be a regression stage, in 
that there are ego-defense mechanisms apparent in each 
student. If a student leaves the country before this stage 
is resolved, there can be negative attitudes toward the host 
country. The next phase is coming to terms. At this point 
of the foreign student's sojourn there are marked positive 
or negative attitudes and an objective judgment of the 
country. The last phase to occur in the host country is the 
predeparture phase and the awareness that he or she will be 
returning to his or her own society and culture. Du Bois 
also noted that on return to the home country the student 
will again be confronted with a new series of adjustments. 
Lysgaard (1955) described a sojourner's level of 
adjustment as a function of time in the new culture. The U- 
Curve described by Lysgaard was based on the peaks and the 
valleys of adjustment. A foreigner's first encounter with a 
new culture caused an initial optimum, followed by a dip in 
the level of adjustment, and ending with a higher adjustment 
level. Sewell and Davidsen (1961) found the U-Curve to hold 
• « 
true and noted that trends in attitudes and social 
interaction patterns followed a similar course. Varying 
support for the U-Curve was held by the works of Chang 
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(1973), Greenblat (1971), and Shepard (1970). 
in 1963 Gullahorn and Gullahorn suggested an extension 
of the U-Curve hypothesis and introduced the theory of the 
W-Curve. The W-Curve theory stated that another U-Curve 
occurred when the sojourner returned to his or her home 
country. At that time the sojourner would again feel a 
positive attitude toward the home country, followed by a 
time of frustration, depression and confusion, and finally 
if she or he is able to resolve the difficulties, there 
would be a return to a productive state and positive 
attitude toward the home country. 
Not all the research has confirmed the findings of 
Lysgaard (1955) and Gullahorn and Gullahorn (1963). Adler 
(1975) believed that the U-Curve and the W-Curve did not 
attempt to attach time sequences to each of the stages, and 
they "...took no account of the more encompassing and 
progressive changes in identity which can ensue from the 
culture shock process." (Adler,1975,p.15). Other critics of 
the U-Curve theory were Selby and Woods (19660, Golden 
(1973), and Klineberg and Hull (1979). Overall the support 
for the U-Curve is weak and suggests the need for 
longitudinal studies on stages and adjustment description in 
order to specify the shape of adjustment instead of using 
cross sectional research as the only source of data. 
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Conclusion 
Overall, the foreign student's success or failure 
depends on many situational factors, background variables, 
and on the individual. There is a complex relationship 
between the individual and the new environment. No 
established cause and effect relationship has been found, 
but research has suggested some variables which appear to 
make the foreign student's sojourn more positive and 
successful. Nolan and Kata (1981) suggested the following 
characteristics for a successful foreign experience! 
1. ability to distinguish appropriate beliefs, 
values, and assumptions 
2. perception of self includes: other types of 
perception, other concepts of time and world, 
and other concepts of society 
3. ability to recognize prescriptive behavior if 
not perform them 
In conclusion, research has suggested that a successful 
and enjoyable sojourn tends to be based on academic success, 
adequate written and oral English skills, and interaction 
with the host country nationals (Klineberg,1976; 
Brislin,1981; Wray,1981). Also the foreign student's 
ability to adjust and adapt is critical as he or she enters 
an alien environment. This ability to cope is a complex 
* 4 
interrelationship of all the factors involved, including the 
individual, the academic community, the culture, fellow 
nationals, and the people of the host country. 
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The Japanese Academic Community 
Introduction 
The Japanese academic community is a direct reflection 
of the society at large. On the college and university 
campuses there are unique relationships and 
interdependencies that exist between faculty and students 
and between students. The social behaviors that are 
fostered on campus reinforce the ability to fit into an 
adult society. The educational system encourages 
commitment, loyalty to cohorts and cooperation. As Cleaver 
emphasized, "Such virtues are necessary to the success of 
the Japanese and to the harmony with which they live 
together." (Cleaver, 1984,p.9). 
Over the centuries a multitude of conditions have 
influenced Japan's social patterns and behaviors. These 
conditions have included the following. First, there was 
the development of cooperative farming due to the scarcity 
of farming land and lack of natural resources. Second, 
Japan was a racially homogeneous nation. This ethnic unity 
was strengthened also by the belief in a common creation 
myth and devotion to the Imperial line. Finally, Japan's 
contact with Chinese culture left an indelible imprint on 
Japan's social patterns and behaviors. 
* « 
Japan is a relatively small island nation. There are 
very few natural resources. This caused the development of 
intensive agricultural techniques which required cooperation 
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among workers in order to produce enough food to feed the 
villagers. The village unit became the "family" or 
household (ie) , because of the need to trust and depend on 
each village member for survival. 
Organizations still continue to maintain the 
traditional framework of the household (ie) and adhere to 
the concepts of loyalty and allegiance. For example, in 
agriculture the household (ie) becomes a corporate 
residential group, as well as, a managing body 
(Nakane,1970). The household (ie) concept also stresses 
that the human relationships within the household (ie) or 
residential group are thought of as more important than all 
other relations. 
The second condition that affected Japanese social 
patterns was the fact that Japan was a homogeneous nation. 
During the development of Japan there were no major racial 
problems or prejudice. Therefore, the social patterns that 
developed were accepted by the majority. This homogeneity 
also was strengthened by Japan's belief in a common creation 
myth. This created a view of the nation as one family. The 
Emperor, the descendant of the Sun Goddess, Amaterasu, was 
the central focus and absolute authority, and even if the 
Emperor did not always rule he still was the symbol that 
unified Japan. 
Thirdly, for centuries Japan borrowed uncritically 
Chinese arts, literature, religions, governmental styles, 
and educational policies. Chinese Confucianism played a 
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major role in reconfirming social hierarchy, loyalty, and 
morality. it also emphasized the importance of education 
and respect for the teacher. 
The following section will review the literature on 
Japanese interrelationships and interdependencies as they 
have grown out of the Japanese culture and that are readily 
apparent on the academic campus. This will include Nakane's 
vertical-horizontal relationships and Takeo Doi's "amae" 
concept. This literature appears to stress the group 
consciousness of the Japanese and their adherence to a 
social hierarchy. 
The Vertical-Horizontal Structure 
The Japanese society appears to be built around the 
idea of group orientation and relativistic ethics. There is 
the appearance that individuals are content in working 
within a framework of a group setting, conforming with the 
group's conduct, style of life, and at times, even dress 
code. This, according to Edwin Reischauer (1977), does not 
mean that they lack in individuality and independence, but 
rather the Japanese view their lives within the context of a 
group affiliation. The virtues of cooperativeness, 
reasonableness, and understanding of others is more admired 
than personal drive, forcefulness and individual self- 
assertion. The group affiliation comes before the 
individual and his or her material gain. A person finds 
reward and satisfaction through the group and in loyalty to 
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as participative 
its leader. Perkin (1981) referred to this 
fulfillment. 
The term le" is used to imply a social group which is 
constructed on the basis of an established frame of 
residence and often management organization (Nakane,1970). 
The teacher-student group could be considered a family 
structure or household (ie). This relationship is clearly 
evident between graduate students and their full professor 
"adviser". The full professor is responsible to the group 
in a similar way that a father is obligated to his family, 
and, in turn, the graduate student and assistants are 
„ mutually obligated. This relationship is also seen between 
the undergraduates and their seminar professor. A student 
would probably never miss his or her seminar class and would 
always be prepared. Personal ambition within the group is 
allowed as long as one remains loyal. This is a unique 
Japanese principle which one learns informally at the 
college level. 
Commitment to a group is also evident in the club 
system on Japanese campuses. Clubs in Japan range from 
athletic to poetry to Marxist theory groups. According to 
Cleaver (1981), what these clubs all have in common is that 
their members learn social skills of cooperation and 
teamwork and experience a depth of commitment. 
The relationships that are established between people 
in any group can be placed into two categories, vertical and 
horizontal (Nakane,1970). For example, the teacher-student 
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relationship is vertical. The teacher holds a position of 
greater value or importance in relationship to the student. 
The student relationship (same class year), on the other 
hand, would be horizontal, each person having equal status. 
The horizontal relationship usually exists between 
friends, fellow employees, or, in the university setting, 
between colleagues or students. Within these groups 
friendships, emotional ties, solidarity, and mutual aid 
develops. In education these cliques are referred to as 
gakubatsu . The counterpart in other social structures are 
the "gumbatsu" (army/navy), "habatsu" (politicians), and 
"zaibatsu" (company conglomerates). These connections 
(kone) are Japan's most solid, but lucid form of 
interrelationships. These groups permit a degree of 
relaxation and equality. Woronoff (1981) wrote that the 
horizontal group, however, is not as strong as the vertical, 
and this causes small, loose groups without any true 
relationships that run throughout the whole nation. Nakane 
(1970) also supported this notion that the vertical group 
was the, "activating principle in creating cohesion among 
group members." (Nakane,1970,p.25) 
There appears, moreover, a natural ordering of society 
in Japan which tends to become vertical. Even among 
colleagues and friends, a system of ranking seems to evolve. 
• « 
Ranking appears to be based on relative age, year of entry 
into an organization, or length of service. The terms used 
to denote a particular rank are, sempai (senior), kohai 
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(junior), and doryo (one's colleague). m the educational 
setting the sempai-kohai-doryo social structure is strictly 
maintained. For example, a teacher who is promoted into the 
rank of professor would continue to consider those 
professors who were appointed before him as sempai, even 
though his rank was now equal. Among the undergraduates 
class year becomes important as seniors naturally will have 
more status and authority than the freshman. This ranking 
structure according to Nakane (1970) is simpler and more 
stable than a merit system, because the ranking system 
cannot be altered. This can cause a restriction of ideas 
and thoughts, as a lower rank would not offer opinions 
contradictory to those of higher rank. 
Another unique outcome from the ranking system is the 
style of verbal communication between individuals. In the 
Japanese language status and rank are incorporated into 
syntax and word construction. When meeting a person of 
higher or lower status, it is necessary to accommodate 
language structure in accordance with that individual. 
Immediately someone can tell by language alone the rank and 
status of the individual. Nakane explains this as the 
following: 
Mr. Tanaka may be addressed as Tanaka-san, Tanaka-kun, 
or Tanaka (i.e. without the suffix). San is used for 
sempai, kun for kohai, and the name without the suffix 
is reserved for doryo. (Nakane,1970,p.26-27) 
Another clue to the rank of a person is the name card 
(meshi). In Japan it is customary that each person carry a 
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name card, which he or she exchanges with a new 
acquaintance. Immediately the two people can determine the 
others rank in society and, therefore, adjust their behavior 
and language style accordingly. This exchange of name cards 
eliminates social error and embarrassment. Ranking appears 
to be a social norm in Japan, and, therefore, should be 
acknowledged. 
The term "oyabun-kobun" is used by Nakane to describe 
the group family structure and in a sociologist's context 
can be used to describe the teacher-student (sensei-deshi) 
relationship. Oyabun refers to the parental figure, while 
kobun denotes the child. This system indicates a vertical 
relationship of patronage and dependence. Nakane (1970) 
described the oyabun-kobun relationship as having two 
essential elements. First, the oyabun receives benefits of 
help from the kobun and second, the kobun is ready to offer 
his services whenever the oyabun requires them. This 
phenomena, according to Nakane, is inherited to a certain 
degree by the modern professions. These professional groups 
would include artists, scholars, and lawyers. This mutual 
obligation allows for the group to survive and to remain 
fairly stable in interrelationships. 
The ability to keep the group harmonious is referred 
to as "wa". The maintenance of "wa" is extremely important 
* « 
to all formed groups. Through the process of consensual 
decision making and not open confrontation, the Japanese 
have become masters of cooperation, communication, and the 
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delegation of power. The responsibility to maintain the 
harmony of the group rests on all members, but primarily the 
duty rests with the leader. 
Japanese groups, whatever the size, share common 
structural characteristics. First, the functional group is 
relatively small, perhaps one to two dozen members. This 
allows each member to have direct contact with each other, 
and not to be far away, structurally, from the leader. A 
seminar group, for example, is usually no more than 15 
members. Communication is free flowing among members. 
Seminar groups allow for free discussion among all members. 
These groups also will meet outside of class, for example, 
at a coffee house. Here the professor will informally speak 
with his students. An idea from the lower rank, however, 
can only reach the top by the appropriate channel. Only 
people linked directly to the leader have access to him or 
her. Communication, however, is not as stilted as it may 
appear. All ideas and complaints do have a channel to go 
through. If an idea or complaint is mentioned to a close 
associate of the leader, it will be conveyed to him or her. 
The interpersonal relationships are so strong that all 
complaints and ideas are dealt with in order to keep order 
and harmony in the group. Likewise, communication from the 
leader to the subordinates is direct and swift. Nakane 
explained this as: 
The golden rule is that the junior man should 
invariably carry out any order from his immediate 
supervisor, for this immediate link between the two men 
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is the source of the existence of the iuninr 
organization. Hesitation or refusal constitutes a 16 
violation of the system, even if the execution nf\h. 
order takes a man outside job assigned role for what 
13 important is the working of the^ertlca!' system 
rather than the nature of the work or the formal ' 
assignment of roles. (Nakane,1970,p.52) 
One weakness of the internal structure of the group, 
however, is the development of groups within groups. At 
times, two factions develop which causes instability in the 
organization as a whole. This sectionalism appears to 
happen regularly in Japanese organizations. The 
collaboration of the two groups is usually nonexistent, but 
the decision-making process does continue to exist. Nakane 
stated, "In Japanese group dynamics the stability of the 
group, if it consists of more than two factions, can be 
maintained by imbalance in the power and weight of the 
factions and at the expense of the minorities." (Nakane, 
1970,p.53) The two weaknesses of the Japanese group 
structure, therefore, are the risk of internal fusion and 
the crucial weakness of not permitting cooperation between 
groups. This was evident in the breakdown of the student 
groups during the campus riots in the 1970's. 
"Amae" 
The vertical and horizontal relationships, as mentioned 
above, are the staples of the Japanese society, and their 
maintenance accounts for the individual's need to belong to 
a group. This is fostered in the educational setting by the 
club system, seminar groups, and individual teacher and 
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student relationships. Along with this social stability 
there is also an emotional need that is fulfilled by 
membership to a group. This is related to the "oyabun- 
kobun" (parent-child) relationship, but it appears to be 
more complex. 
In the text, Anatomy of Dependence, the author Takeo 
Doi discusses the concept of "amae" (1973). This word 
literally can be translated as love or motherly love. Doi 
hypothesized that amae is part of the Japanese personality 
structure. Briefly, amae is a feeling of being nurtured 
that an individual desires throughout life. It begins with 
maternal dependency at birth and somehow is prolonged and 
diffused into adulthood. This means individuals desire to 
belong to a group which will nurture them and allow them to 
be self indulgent and will always forgive them. 
Reischauer (1977) supported this notion of amae and 
stressed that the child rearing practices of the Japanese 
mother have been the roots of this emotional 
interrelationship. Japanese children from birth have been 
constantly nurtured and physically in close contact with 
their mothers. They are nursed for a long period, fed more 
at will, and allowed a great deal of permissiveness. 
Children sleep with their parents until quite old, and even 
afterward they tend to sleep in groups, for example with 
their siblings. A dependency especially to the mother 
develops, along with a need for nurturing and affection from 
others. This attitude is defined as "amae". 
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The child develops an expectation of understand!no 
indulgence . from the mother but also an acceptance^ 
expanded°i'n!;y' and in time this attitude becomes 
expanded into an acceptance of the authority of the 
surrounding social milieu and a need and dependence on 
this broader social approval. (Reischauer,1977,p.141) 
The concept of amae supports the vertical relationship. 
Takeo Doi wrote, "The emphasis on vertical relationships 
that social anthropologist Nakane Chie recently stipulated 
as characteristic of the Japanese-type social structure 
could also be seen as an emphasis on amae." (Doi,1973,p.28) 
For example, the sensei-deshi (teacher-student) relationship 
is a vertical relationship which also can be considered an 
example of the amae concept. The full professor becomes the 
matriarchal figure. Therefore, he needs those feelings of 
being wanted and needed by his "family". A secure mutual 
obligation is set up and his group is established for life. 
The group is a reflection of him and he is a reflection of 
the group. Amae works for both professor and student. The 
student is the child and receives a motherly love and 
protection, and, in turn, the professor receives back a 
child's love. 
This need to belong and conform dominates an 
individual's personality. This feeling of belonging allows 
for complete security with very little social pressure. The 
immediate group which one belongs to, or the "in-group", 
•. 
provides a nurturing environment where an individual is 
always wanted, needed, and loved. In Japan the amae 
concept can be seen in all levels of society and in all 
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a group, professional settings. The necessity to belong to 
m order to fulfill amae, is a natural instinct. 
Conclusion 
In summary, the Japanese social structure manifests the 
distinctive characteristics of a homogeneous society built 
on a vertical organizational principle. This vertical as 
well as a horizontal structure provides for the needs of the 
individual and the organization. In the vertical structure, 
a leader emerges whose aim is to keep the group harmonious 
(wa) and functional. The other members of the group develop 
3- ranking system which keeps stability within the group. 
Rank is based on age and length of service rather than 
merit. 
The group is bound together emotionally, as well as, 
functionally. The group represents a family structure 
where allegiance, confidentiality, and amae exists. A 
member of a group knows upon admittance to a group that he 
or she will be taken care of, and, in turn, he or she will 
support and respect the joined group. The Japanese, it 
appears, need the feeling of group unity. Japan is a 
society based on collectiveness and group affiliation, and 
virtues of cooperation and understanding are more admired 
than personal drive and individual self-assertion. A 
Japanese proverbs summarizes this concept: 
The nail that sticks out gets banged down. 
(Reischauer,1977,p.135). 
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CHAPTER III 
RESEARCH 
Introduction to the Methodology 
Qualitative methods are a holistic approach to 
research. According to Michael Patton, "The researcher 
strives ho understand the gestalt, the totality , and the 
unifying nature of a particular setting." 
(Patton,1980,p.40). The qualitative researcher, like a 
quantitative researcher, is trying to explain or clarify 
behavior in a social system. The difference between the 
two forms of research is that the quantitative researcher 
assigns numbers to qualitative observations, while the 
qualitative researcher reports the observation in the 
natural language at large (Schwartz and Jacobs, 1979) . This 
difference, seemingly simple on the surface, produces a vast 
difference in values, goals, and procedures. 
A duality exists in the field of sociological research. 
The origins of the duality can be traced to the writings of 
Auguste Comte and Emile Durkheim, who sought information 
about social phenomena with little regard to the subjective 
state of the individual (Bogden and Taylor,1975,p.8). 
Information was gathered in such a fashion that the data 
could be scientifically ascertained and verified (Scwartz 
and Jacob,1979,p.8). On the other hand, qualitative 
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research can trace its roots to the works of Max Weber, who 
began a form of research which considered the individual's 
interpretation of his or her environment, social system, and 
this interpretation was an important and a vital link to 
understanding the individual's behavior and the social 
system. in qualitative research, "Science is replaced by 
access to meanings or understanding as the most important 
preoccupation for sociology."(Schwartz and Jacob,1979,p.4) 
The researcher tries to discover and understand the 
individual's interpretation of his or her environment and 
how this relates to his or her environment. Johnson, 
Dandeker and Ashworth supported this notion. 
Any attempt to explain human action in terms of 
existing material conditions loses sight of the ability 
of a human being to act in terms of interpretations 
that do not even relate to a material present or past. 
(Johnson, Dandeker, and Ashworth, 1984, p.14) 
The reality of a social system is that it is made up of 
unique, particular events and things. Johnson, Dandeker, 
and Ashworth continued: 
If the reality of a university is all the particular 
actors and activities that make it up at a particular 
time it is possible to generalize about all the unique 
interaction which constitutes a university or social 
class. (1984,p.15) 
Qualitative research is the process of producing 
descriptive data revealing people's own written or spoken 
words and observable behavior. The subjective nature of 
4 
this methodology has apparent limitations because of the 
notion of what is truth and what is fact. In the process 
of collecting data the researcher relies totally on the 
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interpretation or perception of an individual. Not only do 
people interpret things differently; they focus their 
attention on different things, and their views can change at 
different times (Bogdan and Taylor,1975,p.10). Qualitative 
research must let the truth emerge by looking at the total 
picture rather than one objective view, accepting the 
subject's views of the world, and presenting them for what 
they are. The generalization of the data is another 
potential limitation of qualitative research, but according 
to Bogdan and Taylor (1975), "All settings and subjects are 
similar while retaining their uniqueness." (p.12). In 
other words, one can study a specific social process in any 
single setting or through any single subject. 
Another criticism of qualitative research is that the 
process of collecting and interpreting data is subjective. 
This is true. However, all research is partially 
subjective as the researcher selectively designs the 
questions, the process, and the population that he or she 
wishes to explore. The qualitative researcher guards 
against a subjective process by using techniques that 
minimize biased data and analysis. These techniques might 
include complete, full, and descriptive recorded 
observations of a setting; keeping systematic and accurate 
field notes; coding conversation topics; and presenting 
■. 
unbiased opinions and perceptions through direct quotes and 
careful description. It is the responsibility of the 
researcher to provide a framework within which people can 
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respond in a way that represents accurately their point of 
view (Patton,1980,p.196). 
Design of Study 
This study consisted of a case study of the 
participating Japanese students in the IPO exchange program 
at the University of Massachusetts, Amherst. The initial 
purpose of this study was to describe and define their 
sojourn to the United States, looking in particular at their 
adjustment to the academic community and the conflicts, if 
any, of culture and traditions. The research was 
qualitative in that the data was acquired through interviews 
which attempted to elicit descriptive data revealing the 
students' own spoken words and observable behavior. 
Selection of Subjects 
The subjects for this case study were not randomly 
selected, but were volunteers from the IPO exchange program 
at the University of Massachusetts, Amherst. There were 
fourteen Japanese students who attended the University of 
Massachusetts for one school year 1986-1987. All fourteen 
were initially contacted through a letter describing the 
research (see appendix D). Of this group only eight were 
willing to participate in this study. This study, 
therefore, had specific limitations because it was dealing 
with a specific group in a particular environment, and 
* 4 
participation was on a volunteer basis only. 
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Interview Guide 
The first interview was designed to elicit, in 
detail, the participants' educational background and his or 
her current status at the Japanese university. Also, 
specific information was requested about the following: 
1. personal information (e.g., age, grade, major, 
family members) 
2. reasons for coming to the U.S. and choosing the 
University of Massachusetts at Amherst. 
3. anticipated accomplishments, academically, while at 
the University of Massachusetts 
4. anticipated problems in social and academic 
adjustment 
5. preconceived notions of the United States and 
college life 
6. anticipated effect of the program on their careers 
when they return home 
7. initial response to the United States and the 
University of Massachusetts 
8. preparation for trip to the United States 
For the second interview, approximately 2-3 months into 
the Japanese student's sojourn, the interview guide was used 
as the tool for collecting data in an open ended interview. 
This enabled the persons being interviewed to respond in 
• « 
their own words and to express their own personal 
perspectives on chosen topics. This interview focused on 
gathering perceptions that described the students' attitudes 
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toward the following: 
1* ad:ustment to university and community life 
2. social interrelationships 
3. the United States 
4. fellow nationals 
5. progress toward achieving personal and academic 
goals 
6. personal problems 
7. personal successes 
8. relationship with faculty 
9. classroom environment 
Persons interviewed were given an opportunity to 
discuss their opinions on and insights into the American 
academic community. An interview guide was used to elicit 
information and to keep the interviewee focused on the given 
topic. 
An advantage of the interview guide was that the 
interviewer could determine the general issue to be 
discussed and could use the limited time to best advantage. 
According to Michael Patton(1980): "The interview guide 
helps make the interviewing across a number of different 
people more systematic and comprehensive by delimiting the 
issues to be discussed in the interview.", and "A guide keeps 
the interaction focused, but allows individual perspectives 
•. 
and experiences to emerge." (p.201). 
As the program came to an end, and the Japanese student 
prepared to return home, a final interview was conducted. 
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At this time the interviews were partially structured. The 
students were asked to respond to specific questions on the 
following topics, but were allowed the freedom to discuss 
any issue that was pertinent to them. 
1. success or failure of the program to meet their 
expectations and goals 
2. the adaptions and adjustments they made in order to 
cope with the university community and social 
interrelationships 
3. benefits or failures of the program 
4. general reflections of their sojourn in the United 
States 
5. attitudinal changes toward their life style 
in Japan 
6. attitudinal changes toward the United States and 
Americans 
After the above information was collected and recorded, 
the researcher attempted to generalize about the unique 
problems that occurred for the Japanese students during 
their sojourn and to recommend procedures and designs for 
future programs at the University of Massachusetts. 
Presentation of the Data 
First Interview September-October, 1986 
•. 
Background of the Students 
This study consisted of eight Japanese students, two 
males and six females, who volunteered to participate in the 
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research. The age range of the students was from 20 years 
old to 26 years old. All eight participants were at the 
University of Massachusetts, Amherst campus for only one 
year. Seven of the students were planning to return to 
Japan at the end of the 1986-1987 school year and complete 
their senior year at their home university or college. The 
eighth student was attending the University of Massachusetts 
as a graduate student and would be returning to Japan to 
complete her masters degree in education. 
The following was a brief profile on each participating 
Japanese student. Each student was given an American name 
to protect their privacy and their requested 
confidentiality. 
Chiyuki 
Chiyuki was a twenty year old and junior at 
International Christian University (ICU) located in Tokyo. 
He was majoring in American history and political science at 
ICU and was taking courses at the University of 
Massachusetts in the same field. At ICU his cumulative 
grade point average (GPA) was 3.33 based on a 4.0 scale. 
Chiyuki lived outside of Osaka where his father was a 
vice principal of an elementary school and his mother was a 
housewife. He also had a younger brother. Chiyuki 
categorized his family as being lower than the average 
middle class in salary. His family income was 7 million yen 
a year. (This is equivalent to $43,478 per year in American 
dollars. As of February, 1987 the yen was worth 161 yen to 
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the dollar.) Through an exchange program between ICU and 
the University of Massachusetts, Chiyuki's tuition in the 
United States was being paid by an American student who was 
attending his university, while he was paying for theirs at 
ICU. The plane fare and other expenses where being paid by 
his parents. 
His spoken and comprehensive English proficiency was 
very good. He was able to understand the questions that 
were presented to him and was able to respond in depth and 
with clarity. His TOEFL (Test of English as a Foreign 
Student) score was 513, based on a maximum score of 800 
points, which he took in September 1985. 
Yukio 
Yukio was a native of Sapporo and was attending the 
University of Hokkaido. He was 23 years old and a senior at 
Hokkaido. At his university he was majoring in economics 
and was continuing the same curriculum at the University of 
Massachusetts. At Hokkaido his GPA was 3.30. 
Yukio's father was a retired businessman and his mother 
owned a small store and worked as an accountant. Their 
average annual salary was 5 million yen ($31,055). He 
believed his family's income was below average. He had two 
younger brothers. Yukio came to the University of 
Massachusetts on a full scholarship which was funded by the ♦. 
Japanese government. 
During the first interview his English conversational 
skills appeared to be very weak and the interviewer had to 
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translate many of the questions into the Japanese language. 
His TOEFL score of 507 did not reflect his actual ability. 
Yoko 
Yoko was also from Sapporo and attending Hokkaido 
University. She was a 22 year old senior. She was majoring 
in law with a special interest in contracts between 
corporations and the consumer. Yoko's GPA at Hokkaido was 
3.8. At the University of Massachusetts she was taking 
courses in government and home economics, because she was 
not forced to take courses in her major. 
Yoko's father was a city administrator in the city of 
Sapporo and her mother was a hair designer. Her family's 
income was above the middle class standards at 6.6 million 
yen a year ($40,993). She had received a full government 
scholarship, which paid for tuition, books, and plane fare. 
Her English conversational skills were very good, 
although she was very hesitant to talk. Her TOEFL score was 
520. 
Akiko 
Akiko at 26 was the oldest of the group. She was a 
graduate student at International Christian University 
majoring in audio visual education. Akiko's GPA was 3.6. 
Her undergraduate work was completed at Tsukuba University 
where she had majored in political science. Akiko had 
« 
taught science and social studies at the junior high school 
level for a few years and had decided to return to school to 
work further in education. 
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She lived with her parents in Chiba prefecture where 
her father was a fish farmer and her mother was a part time 
library assistant. She had a younger sister who graduated 
from college and was working in business. She categorized 
her family as being middle class. She was on a small 
scholarship from the government. The rest of her expenses 
were paid by money that she had borrowed from her parents. 
Akiko's English skills were also very good. Her TOEFL 
\ ^ 
scores were 543. 
Shizue 
Shizue was 22 years old and was a senior at Sophia 
University. She was majoring in English in Japan, but at 
the University of Massachusetts she was taking courses in 
journalism and political science. Her GPA at Sophia was 3.7. 
She lived in the suburbs north of Tokyo and commuted to 
Sophia University. Shizue's father worked in a 
pharmaceutical company and her mother was a registered 
nurse. She had a younger sister. 
Shizue felt that her family was slightly above average 
in income. Her combined family income was 20 million yen a 
year ($124,223). Her expenses at the University of 
Massachusetts were paid by an exchange program between the 
University of Massachusetts and Sophia University. All 
other expenses were paid by her parents. 
« 
Her English skills were very good. Shizue's TOEFL total 
score was 633. 
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Mitsuko 
Mitsuko was the third student who had traveled from 
Hokkaido University to the United States. She lived in 
Sapporo. She was 22 years old and a senior majoring in law 
in her home university, but at the University of 
Massachusetts she was concentrating in women's studies. Her 
GPA at Hokkaido was 3.7. Mitsuko's father was a professor 
at Hokkaido University in civil engineering, and her mother 
taught piano. Mitsuko had one younger brother. Her family 
income was above average. Her tuition and expenses to the 
United States were paid by a government scholarship. 
Mitsuko's English skills also were very good. Previously 
she had lived in California for ten months when her father 
was teaching at the University of California, Berkeley. No 
TOEFL scores were available. 
Natsu 
Natsu was 20 years old and a junior at International 
Christian University. At ICU she was majoring in political 
science and international law. GPA was 3.28. She was 
continuing the same line of study at the University of 
Massachusetts. Her family was from Kamakura and she was 
living in Tokyo, sharing an apartment with a friend. 
Her father was an airline pilot for a major airline 
company and her mother was a housewife. She had a younger 
4 
sister in high school. Her family income, she felt, was 
much above average, being about 10 million yen a year 
($62,111), and therefore she was not able to apply for any 
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scholarships. Her tuition and expenses were 
by her parents. 
paid completely 
Natsu was able to speak and understand English very 
proficiently and was very out going in her interviews. Her 
TOEFL scores were 550. 
Satoko 
Satoko, a 21 year old senior, attending Tottori 
University was majoring in Japanese education. Her GPA was 
3.4. At the University of Massachusetts she was attending 
courses in comparative Japanese literature and Japanese 
linguistics. 
Her father was a businessman at Sanyo and her mother 
taught math at a Juku ("cram" school). Satoko had two 
sisters, one attending Tottori University and the other 
still in high school. The family lived outside of Kyoto. 
Satoko considered her family to be average in income. Her 
family income was 4.8 million yen a year ($29,813). Her 
expenses to the United States were funded by a government 
scholarship. 
Satoko spoke and comprehended English very well. Her 
TOEFL scores were 530. 
These profiles revealed a wide range of background and 
interests. The common link of all the students was their 
proficiency in English and an academically sound background. 
•. 
Later interviews revealed that all eight students had a 
desire to travel and "see the world", and found that 
traveling to the United States was the most convenient and 
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affordable. 
University Preparation - Entrance .. 
During the first interview one of the first questions 
asked was the academic background of each Japanese student. 
It was revealed that each student came from a very similar 
educational structure, although in geographically different 
areas of Japan. Each student considered scholastic merit a 
very important attribute, and admission to a university was 
the primary goal of their K-12 educational experience. 
The following was an overview of the Japanese 
educational structure as portrayed by the eight Japanese 
students. There were a few unique differences, but overall, 
their experiences in K-12 grades were similar and 
predictable. 
The K-12 educational system in Japan was similar to the 
United States in that students had an option to attend 
private or public schools. The public and private schools 
were structured on a kindergarten (5 years old) through 
eighth grade (13-14 years old) system and an entrance exam 
to either a public or a private high school. Admission was 
not automatic. 
Students chose a particular high school, whether 
public or private, primarily because of the number of 
4 
graduates who were able to pass the university entrance 
examinations. Geographic location of a high school also 
played a role, but college entrance examination preparation 
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was the deciding factor on a cho ice 
'thaf high° Sghesf^ h°me' and 
that highest high ^ ^ 
school t°WeUhadCtnC^°v1 fr°m elementary to junior high 
scnooi. we had to take test to senior high school 
averaaenofrthp9^ school the best' highest scoring, the 
Akiko the Scb°o1' for c°Hege examinations. 
High school students, in general, were reared to go to 
college.. From kindergarten, a student was expected to 
attend a college or university. Therefore, at the age of 
five years old the Japanese student began his or her 
preparation to pass the college entrance examinations. For 
many this required additional schooling outside of the 
normal private and public hours. These schools were 
referred to as cram schools or juku. 
Juku appeared to be available to all students from K- 
12. In the younger grades classes were usually held on 
Sunday, with courses offered in calligraphy, abacus, 
English, math, to name a few. Before junior high school 
and senior high school some juku prepared students to take 
entrance examinations, with the bulk of the curriculum 
geared to English, math, and the sciences. In some 
instances the juku served the function of preparing students 
on just how to take an exam. It appeared that juku can be 
fun and enjoyable for some students and for others it served 
the necessary purpose of preparing them for entrance 
examinations. 
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For some students another option was opened to them 
through mail order courses. Mail order companies sent 
books and tests to aid a student in his or her entrance 
preparation. This was very expensive and required a student 
to have a lot of personal drive and ambition. 
Of the eight interviewed for this study, all but one 
had attended a juku. Their reasons were numerous, but they 
all seemed to enjoy and appreciate the experience. 
I went to English juku since third grade and next when 
I was in fifth. I joined juku who offered me testing. 
I enjoyed juku life. It's Sunday school. -Mitsuko 
When I was seven years old I went. All my friends went 
to juku school. Unless I go to juku school, I can't 
play with anybody. Yes, went through all high school. 
-Natsu 
Once I went to one of them in Junior high school, 
because my friend she went, and I wanted to know just 
what is juku.I just enjoyed. When I was in high school 
and just before entrance examination, I went to some 
kind of juku. Very common. Studied English. -Akiko 
In sixth grade. I took all subjects, Japanese, 
arithmetic, and social science and natural science. 
Every Sunday from 8 am to 12:00. I took train for ten 
minutes. Because of preparing for examination for 
junior high school is very hard. My parents choose 
juku. I went to juku only for summer vacations and 
spring vacations for college exam. -Chiyuki 
In preparation for college, each student took a general 
college entrance exam in January of their senior year. One 
thousand points was a perfect score. Students could not 
fail this exam, but their score was added to the national or 
•. 
public entrance examinations given in March. On that day 
these students picked one school out of the national system 
whose examination they wished to take. All national exams 
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were grven on one day. Therefore, they had only one chance 
to get accepted into a particular public university. 
In February the private colleges and universities gave 
their examinations on different days. Therefore, a student 
could take several examinations. In fact many students took 
several exams in order to insure entrance to a university or 
college. 
I took five exams. I failed the national exam. I 
was, accepted at two universities, including mv 
university, ICU. My first choice was Tokyo University 
Second choice was ICU. -Chiyuki 
I took five exams. I have lots of friends who 
didn't pass. -Mitsuko 
The entrance examination procedures, according to the 
Japanese students, were constantly being revamped by the 
Ministry of Education. They anticipated that for next year, 
1987, the national university system would be divided into 
two groups and two tests would be administered on two 
different days. Therefore, a student could take two tests 
for a national university in addition to the private 
university entrance examination. 
The system, however, did seem to create tremendous 
pressure on students to pass an entrance examination and 
gain admission to a college. The consensus of all the 
students was that the exams were highly pressured and they 
all disliked the system. 
Exams! Lots of pressure, hate. -Chiyuki 
Many people become neurotic. -Shizue 
Entrance exams terrible time. I think the system 
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sn t so good. Almost every year they chanae thP 
ystem. Sometimes it is very difficult for 
students and teachers at high school, because 
e subjects change. The teachers must learn new 
subjects. These days changeable. Next year can 
try two universities. -Satoko 
-Yukio Took only one, Very hard. Very pressured. 
Took five exams. They're fun. I really like 
entrance exams. Pressure, for me not at all, but manv 
people feel pressure. But, I think, if there were no 
that ent:ranee exams I could be more happy. I can say 
rnat. I really feel some damage done caused by the 
exam.^ I had to teach for that entrance examination. 
This is one reason why I stopped teaching school 
-Akiko 
If a student did not pass any college entrance 
examination, the usual course of action was to become a 
ronin, a reference to a masterless samurai. Ronin were 
those students who spent one year or more, after their 
failure to pass an entrance examination, studying for the 
next year's exam. Many of those students attend juku for 
extra help or attend their local high school which usually 
gave additional courses geared for this type of student. 
if I failed to get into Hokkaido, I would continue to 
study for one year. Half of my friends become ronin. 
But in Japan ronin is general thing. So when they feel 
disappointed, but they try again. One year ronin is 
general. Two to three years as ronin is severe. -Yoko 
The Public and Private University System 
After the passing of the entrance examination the 
students began their four year educational experience at a 
university or college. Admission to a national university 
was usually a psychological letdown for the student as the 
pressure of passing the entrance exam was eliminated 
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(Anderson,1977). The interviews, however, revealed that for 
the eight Japanese foreign students college life was also 
rigorous and time consuming. Some of the Japanese students 
interviewed they were forced to take extra courses in order 
to apply for government scholarships to come to the United 
States. Others attended private universities, specifically 
ICU and Sophia University, which were based on the American 
system of academics. These two private universities 
required a great deal of reading, writing, and numerous 
examinations. In general, the students did agree, however, 
that for most students college life was easier than high 
school, but for them, because of their specific situation, 
it was hard and demanding. 
It appeared from the interviews that the national 
rsity system was not as disciplined or demanding of the 
students as the private institutions. Shizue commented that 
entrance into a national university usually caused a 
psychological let down for many students after their one 
driving ambition to enter a university had been 
accomplished. Now they had no goals or expectations. This 
period was referred to as "May Crisis", or the period of 
time when the students entered the university for the first 
time and found that they had nothing to do. 
Most classes at the national universities were large 
9 9 
and were taught as straight lectures. There were a few 
seminars with discussions classes, but in general classes 
were held in formal lecture halls. 
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Firstly, the Japanese class the time i , 
as here and most professors just lecture "9 
class you only hear. - Yukio ’ panese 
Students did not have to attend classes and could 
easily borrow notes from friends. The one or two exams 
given during the semester carried a lot of pressure for 
students. Passing or failing a course was based solely on 
these exams. The exams, however, were not difficult and the 
training received during high school prepared a student 
adequately to pass almost any exam that is given by the 
university. 
College easier than high school. Sometimes they give 
us homework, but not too difficult. Can borrow notes 
from friends. -Satoko 
Academically the courses were not hard and the student 
body was fairly equal in scholarship. Shizue was quite 
surprised at the diversity of academic level at the 
University of Massachusetts. 
Japanese study very hard in the high school years. 
Maybe higher than the American high school. It seems 
to me that in America the gap between students is 
great. Japanese students are rather equal.-Shizue 
Overall, the private university system appeared to be 
quite different than the national university. Each private 
college had its own administrative structure and its own 
expectations from the students. International Christian 
University, for instance, was based on an American system, 
with many examinations and reading assignments. Attendance 
to some classes was highly encouraged. Many of the courses 
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were taught in English, and, therefore, the students who 
came from ICU thought that they were well prepared to come 
to the United States. However, they found that their 
English conversation and listening skills were not as good 
as they thought, and during their first few months at the 
University of Massachusetts, they found great difficulty 
understanding the lectures and participating in discussions 
classes. 
Well I feel it is different than other colleges in 
japan. ICU is like American style colleges. First time 
I had cultural shock was when I entered ICU. I have to 
take all courses in English. I had to get use to the 
library system and so many exams and reading 
assignments. Just like here (UMass). So, I think that 
it is not hard to come here. But, hard. Especially 
discussion classes, very difficult. I feel very sad, 
if it was in Japanese I can do as other people but only 
problem is my language. So I can not interrupt, so it 
is sad. -Natsu 
sight students commented on the problem they were 
having with discussion classes, lectures, and reading 
assignments. Some were also having problems, socially, 
understanding the conversation around them, because they did 
t 
not have the same reference point. The jokes, songs, and 
sports information, were foreign to them; therefore, they 
had difficulty following a casual conversation. 
Really like classes, and really like teachers. The 
style is very different, because we discuss a lot here. 
But now I feel frustration, because I cannot speak 
freely or chance to talk. -Akiko 
Reading assignments I think moderate for American 
students. It takes twice or three times long for me to 
read. I find it very long. English - If I have to 
memorize something in English, they don't stay in my 
brain. If I memorize it in Japanese, it is easy to 
stay in my head. Some teachers use slang. I don't 
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have to be scared to talk with teachers. 
I cannot find (follow the) subject. Thev 
subject too fast. -Satoko Y 
“Shizue 
change 
But now I have frustration about my English skill T 
want to speak English very well with nltive persoA I 
cannot attend discussion in class, and I cannot hear 
situationeSSTh Spe?king En?lish. I am in confused 
situation. I have frustration now. -Yoko 
sSiY"YTfirSt interest is to study about American 
society so I am very interested, but they (UMass 
students) do not have such an interest, kind of 
academic sense. They are good to enjoy their lives, so 
very nice. If I want to join them, but they are 
talking, or songs, movies, so I cannot follow the 
topics and their English. -Chiyuki 
Concerning teaching style, at the Japanese national and 
private university the consensus of the majority of students 
was that the professors, in general, were somewhat aloof to 
the students and unapproachable, while at the University of 
Massachusetts they experienced professors who were informal 
and affable. 
First of all the number of students in class, here, are 
very small. Here the teachers are very friendly with 
students. They are trying to speak with students 
before or after class. They do not do that in Japan. 
Grading is more severe here. Have tests more oftener. 
- Shizue 
They (UMass professors) try to help students a lot, 
better than Japan. In Japan the professors doesn't 
help so much. -Satoko 
But one student thought the Japanese professor was very 
approachable and that many were only stereotyped. 
If student wants to visit professor in Japan and 
America than professor is familiar, I think. In Japan 
my professors are very good with me. Sometimes I have 
tea, we talk about many things. But sometimes mood of 
professor is severe and cruel, but I don't think so. 
If we want to see him or her they are glad, but in 
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students is stabl^^We^ave^ custom^ teachers and 
this 
teem? -5oko' teachers are persons. We can see 
In general, the experience of the students, during the 
first interview, was that they were enjoying the teachers 
and classroom environment more than their counterparts in 
Japan. Teachers, especially, they found to be more 
tolerant, friendly, and clear in their expectations and 
goals. But, as mentioned, English conversation was their 
biggest problem and the one thing in the classroom that they 
found frustrating and defeating. 
Reasons for Coming 
Because of the exchange programs that existed between 
their home university and the University of Massachusetts, 
arranging to come to the United States was a fairly simple 
procedure for the students. The University of Massachusetts 
and their native university offered many Japanese students a 
financial exchange program with an American student. 
Tuition was paid as if one remained at their native 
university and a foreign student took the place of the 
native student. A student who wished to travel abroad had 
to pay for the traveling expenses, room and board, and 
school supplies, while his or her tuition was paid by the 
exchange student. Four of the eight students were financed 
in this way. 
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Another means of coming to the United States was to 
apply for a Japanese scholarship and qualify. It appeared 
that the Japanese government granted numerous scholarships 
for travel abroad. Five of the Japanese students were on 
full or partial government scholarships. In some cases the 
scholarship was to be used only for the University of 
Massachusetts, while others were limited to two 
Universities, the University of Massachusetts or the 
University of California. When these particular Japanese 
students had the choice of one or more colleges they 
selected the University of Massachusetts, because the 
tuition and costs would be less. Other reasons for choosing 
the University of Massachusetts were its location on the 
east coast, its size, and its notability among choices of 
universities at their native university. 
Interestingly some of the students chose the 
university, not because of its academic reputation, but 
because of the recommendation of former exchange students. 
This recommendation cited the University of Massachusetts as 
being large and visually beautiful. But, the former 
exchange students also described the University of 
Massachusetts as "Zoo Mass", and, therefore, advised 
students beforehand of the parties and the multiethnic 
flavor of the school. 
« 
* 
One primary personal reason for coming to the United 
States was to travel, yet another and more interesting 
reason that was mentioned by the majority of students was 
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the desire and need to leave the societai structure of 
Japan. 
For three of the students this was a major reason for 
coming to the United States. Their lives had been centered 
around a small collection of friends and their immediate 
family. To be different was frowned upon by their family 
and friends, and they felt they were continually in a 
protected world. These three students wanted to be on their 
own, in a situation which required fortitude and 
independence. 
Well, so hard to answer, because I was really lucky 
girl. I was grown up by mother and father. They love 
me very much I have no damage. Since I grown up. I 
have no experiences that really damage or was very 
tough. This type of experience is lacking. So I want 
to have tough experience by myself. I was always with 
my parents. My Mother really wanted me to come (to the 
United States). My father did not want me to come 
here. As nine years ago I was in California, Berkeley. 
He (father) found so many American universities who 
were using drugs or kind of bad attitudes. He did want 
me to get into such groups. -Mitsuko 
I wanted to be an independent person. In Japan I live 
with my parents. They take care of me. I always 
depend on them, so, and I always depend on my friends 
in Japan. So, I wanted to be away from them and be 
myself. If you stay in one place it is boring. I 
wanted to break the routine. Sick of it. I think they 
(friends) didn't feel good about it. They sometimes 
say that, "Shizue, you are so different from us!" I 
feel sad. Cannot be free in Japan, so sad. -Shizue 
I want to escape from the rigid situation in my 
country. I want to experience the new situation and 
attitude and challenge myself. I like travel very 
much. Societal structure is not so rigid, but 
relationships with people are. I like persons around 
me, but I irritate. Because my character causes the 
situation. Sometimes I have conflicts and frustrations 
in my mind. I feel my mind is twisted. Many eyes see 
me (in Japan) I don't mind other persons do, but other 
persons mind me and others. I get too many persons 
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around 
escape 
me, so it is my responsibil 
from them. -Yoko ity, but I want to 
The study of the English language was also another 
reason to come to the United States, but none of the 
students thought that this was a primary reason for coming. 
A final reason for coming to the United States that was 
shared by all was the opportunity to take courses that dealt 
directly with the American culture. For example one student 
was interested in American politics and was majoring in 
political science at her native university. Coming to the 
United States gave this student direct contact with American 
politics and public opinion. 
Because.I interested in American government policies 
toward international organizations. I like to feel the 
atmosphere, and what ordinary people feel about 
international organizations. -Natsu 
Preparations to Come to the United States and the 
University of Massachusetts 
For the majority of the students, six of the eight, 
this was the first time to the United States. Of the other 
two, one had traveled to the United States for vacation on 
the west coast and the other had accompanied her parents for 
a ten month period when her father was an exchange professor 
at the University of California, Berkeley. For three of the 
students this was not their first experience traveling. 
«. 
These three had traveled recently to Europe for a vacation. 
The preparation to travel and study at the University of 
Massachusetts was slightly different for each student. Some 
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were given information from their native university, others 
received advice from friends. All, however, were sent 
information from the IPO explaining the traveling details 
for coming to the United States. 
After the process of applying for admission to the 
University of Massachusetts and being accepted, some of the 
students were given an orientation program at their native 
university. At Sophia University, which Shizue attended, 
there was an orientation program sponsored by the school. 
At this program Shizue was given a brief explanation of the 
University of Massachusetts, and was able to meet with 
former students who attended the University of 
Massachusetts. These former students emphasized that it 
took time to get adjusted to the life style at the 
University of Massachusetts, told her it was difficult to 
make friends, and gave advice on clothing, weather, and 
professors. 
At Hokkaido University exchange students were given 
the opportunity to meet former students who attended the 
University of Massachusetts. Yoko was told that she would 
find the University of Massachusetts very different from a 
Japanese university. 
Former students talked to us. UMass is crazy. Strange 
things happen, so don't you mind. They (former 
students) gave blankets and pillows. They left here. 
-Yoko 
Mitsuko another student from Hokkaido was given the 
following advice. 
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Students who just arrived 
lectures. You don't have 
college life and American 
sometimes. -Mitsuko 
from UMass offered some 
to study much. Enjoyed 
ife. Very hard experiences 
Many of the students took intensive English courses 
either in Japan or in the United States. For example, Yoko 
was requested by her University to attend an English 
speaking school so that her TOEFL (Test of English as a 
Foreign Language) scores would improve. Satoko hired a 
private tutor in Japan for English conversation. 
Two of the students traveled to the United States for 
an intensive English program prior to the beginning of the 
term. Chiyuki traveled to State University of New York at 
Buffalo for a six week English program. Akiko attended 
Stanford University for two months for a program in English 
language. 
I came to the United States in July. I have been here 
more than two months. But at first time I studied at 
Stanford, before coming here. I couldn't understand at 
all. I think it is very natural to expect cultural 
difference. Someone warn me not to eat so much. And 
one thing about Japan, we don't speak a lot like 
Americans, and this is why I am afraid. Here, if I 
really try to speak out. I do not have a chance to 
speak, because everyone speaking something. -Akiko 
The sponsoring agent at the University of Massachusetts 
for foreign students is the International Program Office 
(IPO) . The first notification that a student receives from 
this office is a pamphlet on the school system, clothes to 
bring, the area that they will be living in, transportation 
from the airport to the school, and how to mail luggage 
directly to the University of Massachusetts. The students 
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Who commented on this pamphlet said that it was helpful, but 
not very informative. 
I had information about the school system but- 
concerning cultural shock, no. I thought' at 
university many foreign students and Japanese students 
who were brought up abroad. I hear aboSt it (cul^ura? 
^psrsometl^^Natsu ~ ™ 
For Satoko information received from the University of 
Massachusetts was late and very confusing. She had her 
English tutor help her fill out the forms, but there was 
still a lot of confusion. 
When the Japanese student finally arrived at the 
University of Massachusetts their first contact was with the 
IPO office. The IPO, initially offered an orientation 
program. This consisted first of a meeting for all foreign 
students, not only those from one country. The Japanese 
students, in general, enjoyed meeting the other foreign 
students, and thought the orientation meeting was very 
helpful. The students highlighted that the program offered 
information about the banking system in the United States 
and a discussion of the stages that a student would go 
through during their stay in the United States, plus a 
whirlwind tour of the campus and library. The tour of the 
campus, the majority of students commented, was the most 
valuable experience provided by the IPO. 
A pamphlet was provided by the IPO for all the foreign 
students. This pamphlet contained similar information to 
that was provided during the orientation meeting. The areas 
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covered in the handbook were: 
1. international programs and foreign student office 
2. important telephone numbers 
3. medical insurance and health care 
4. housing 
5. money and banking 
6. registration and academic advising 
7. newspapers, libraries, television 
8. community programs and international clubs 
9. social life and customs 
10. dictionary of American vernacular 
11. shopping and eating out 
12. conversion tables 
13. travel and automobiles 
14. legal information 
15. shipping and storage 
16. questions? problems? 
17. immigration 
18. social security 
19. taxes 
20. map 
Another area that the IPO touched upon was the stages 
that a foreign student would encounter during their stay in 
the United States. These were based on research that 
*. 
suggested that foreign student would go through a 
predictable pattern of stages during their stay in a foreign 
country. The first stage was feeling of elation and 
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optimism, followed by confusion and depression, and finally 
the ability to interact and work effectively (Lysgaard,1955; 
DuBois,1956; Gullahorn and Gullahorn,1963). The following 
were two students comments about the "stages". 
The first stage is honeymoon, excited buqv Tha 
second stage we feel familiar with here but i i- i c 
true. After that we will have serious condition If 
YokorC°me thlrd StagS ”e really *“iliar with here 
I was not so optimistic about life at UMass. The wav of 
thinking is so different than Japan. 1 was not in 
honeymoon stage Americans are so kind I want to stay 
jf®; •I dld not have such a stage. All the same when7 
I was in Japan. I feel calm now. -Mitsuko 
Overall, the students found the orientation program 
informative and helpful. There were no specific comments 
on the Japanese foreign students experience, however, and 
for some the differences between their culture and the 
United States was far greater than they thought. On the 
other hand, others seemed to be very relaxed and receptive 
to all the changes that they were experiencing. 
Preconceived Notions 
One of the questions presented during the first 
interview was what were the Japanese students' preconceived 
notions about the United States and about the American 
university campus. The following were various comments that 
the students made. For some, many of their preconceived 
expectations were met, but for others their experiences at 
the University of Massachusetts altered their impressions, 
dramatically. The comments came in two parts. First the 
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Japanese students described their preconceived expectation 
of the American academic community. Then they told their 
actual experience, labeled as reality. 
spend a lot study on weekday^, but playsliof on 
^eekends. They really readV lot ^ 
°! true' some students do not study at all. Some 
udents study hard. it depends on courses. -Mitsuko 
hJ6n^nY American movies, so I have some dreams. I 
Loud? experienced the life with a roommate. 
Reality 
I think loud person not majority, 
People don't mind other person. This important 
I don t have many expectations. 
for me 
The way of life and thinking is very different. I 
didn't expect anything. 
Students world is different than adult world. 
^fference is - the worst one is the way of having 
food. Some people play with food, and sometimes throw 
it. -Yoko 
Americans very big. Several kinds of people. A free 
society, but that is kind of a stereotype. 
Reality 
Several kinds of people living together. I saw many 
people. All of them, each of them stay together. I 
feel kind of disappointed. And, also about free 
society. I live in South West dorms. Every night is 
so noisy. I should not insult them, But I feel free 
society is no good. They are doing whatever they want 
in the name of freedom. But, I heard from many 
American people, even children, that this free society 
The children speak like that. -Chiyuki 
I hear at university study very hard. 
Reality 
Not true, many parties. I do not know how to enjoy 
parties. -Satoko 
These above comments showed positive, as well as, 
negative aspects of American society as interpreted by each 
student. During the first interview there was no overall 
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general attitude toward the United States, except a 
willingness by the Japanese foreign student to give things a 
chance whether it be academically or socially. 
Academic and Social t.-i fo 
The Japanese foreign students when they came to the 
United States entered an academic and social world that was 
quite alien to their native surroundings. Socially they 
came from a culture which stressed group orientation and 
affiliation. Academically their culture stressed respect 
for teachers and the academic system, and hard work was a 
virtue. For many, living in the dorms was their greatest 
cultural difference, and the one that troubled them the 
most. Some found the dorms very noisy and disruptive. 
Others found living with a roommate could bring about some 
unique experiences. 
I was afraid of being discriminated here, too. My 
roommate is black and I always go to dining commons 
with her. I found that black people eat together, 
white people eat together, Korean, Chinese eat 
together. They are all separated. I got quite race 
conscious. Sometimes, I sit at same table with her 
black friends. White people are rather interested in 
Japan. Black people don't pay much attention to me. 
They are not interested in Japan. I think they mind 
their own business. I found them very good people 
(blacks) . Some black people are very good. Better 
than white. It is difficult to make friends with black 
students for Japanese. -Shizue 
I had a problem with my ex-roommate. She wanted to 
bring her boyfriend, and she wanted me to stay 
overnight too. It was so rude for a Japanese. I was 
upset. I didn't want to move. She didn't want to 
move. I wanted to go into mediation project (UMass 
service to settle roommate problems). What I think is 
good for American. If such thing happen in Japan, well 
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it is impossible to have such thincr hsnnon • -r 
r Rxrss-IsS-sS 
soeSifafLent. t?teifnothreanyyf!^t°?^tfsa^^ are 
argument between I and my roommate. 
Emotionally there are some problems. if happen in 
Japan impossible, never talk to again. Not never 
almost impossible. And another thing. The residents 
of ex floor let me leave the problem between I and ex¬ 
roommate. If such thing happen in Japan, everybody 
would want to get involve with problem and give uSY 
advice to do this or do that. My problem so good? 
American way of thinking is much better. Group 
attitude is so inevitable in Japan. -Mitsuko 
The general consensus of the students, however, was 
that their roommates were very nice and that having a 
roommate was a good way of meeting American students and 
experiencing American culture. The dorm life for some, 
depending on the dorm was very noisy, but livable. Two of 
the students who were living in the graduate dorm found the 
dorm quiet and the residents respectful of others' privacy. 
Initially, the Japanese foreign student found the 
American academic system to be better than the Japanese 
university system. The American classroom provided a new 
learning environment which they all appreciated. Their 
first favorable impression was the style of teaching and the 
attitude of the professors. All eight of the Japanese 
foreign students, as mentioned before, found the teachers 
friendlier and more receptive to the students than their 
counterpart in Japan. They enjoyed the ability to speak to 
instructors before and after class, and the willingness of 
the instructors to aid them in any way possible. But they 
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were overwhelmed by the reading assignment 
and the daily frustration of language. 
s, examinations, 
Teaching method is very reasonable, 
foreigners. They have complete syl Very good for us 
Anticipated Effects 
There was no general consensus on the anticipated 
effect of the University of Massachusetts experience, except 
for gaining the knowledge of the English language and 
obtaining the "challenged spirit". The quotations presented 
below were the comments the students made to the question. 
What are the anticipated effects of the program on your 
future career in Japan?". 
Mostly for English conversation. Like to go into 
banking. -Yukio 
I have one plan to go to Japanese graduate school, and 
I guess sixty percent of my mind. The other is getting 
job, banker, business. First I want to be professor. 
I go to graduate school. In Japanese society age is 
very important for getting the job. It is not for 
academic background and actual knowledge. If I go to 
grad school, I get older, so very big disadvantage to 
get a job. We have no choice to get another job. 
Because my decision depends on my self confident, 
especially English whether I can study American studies 
in English. Depends on this year. '-Chiyuki 
I come for my major, not English. Will attend grad 
school. -Natsu 
Because of English. Come back to the United States as 
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teaching assistant. -Satoko 
Maybe help English and challenged 
hard parts. -Mitsuko spirit to get through 
PnS?ndS choice of my job. if company needs the 
English skill or challenged spirit it is nnnH -F^r- 
skntf 1 C*?OOS€r the comPany that don't need special^ 
skills or American experience. -Yoko 
To get into company, mass media, 
reporter. First aim is English. 
T.V., magazine, 
-Shizue 
Conclusion 
The first interview revealed that the students came 
from a varied economic background and geographic locations. 
They all had similar educational backgrounds and were highly 
motivated to learn. All eight students were planning to 
return to Japan within one year to seek full time 
employment; therefore they all were feeling uncertainties 
f©ars for the future. They hoped this experience at the 
University of Massachusetts would give them an edge in the 
Japanese job market. 
The reasons for coming to the United States were highly 
individual, but the common element of travel, meeting new 
people, and experiencing American culture was expressed by 
all eight students. They all expressed the desire to 
improve their English skills. 
Their preparation to come to the United States was 
varied. Some took a special English course to prepare them 
9 
4 
for their visit. Others were able to find advice, for 
example on academic life in America, from former exchange 
students. When they reached the University of 
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orientation 
Massachusetts, the IPO program offered an 
program which the students found informative and helpful. 
Academically, they were enjoying the University of 
Massachusetts. They all commented on the teaching 
methodology as being better than they expected. They found 
the professors and instructors friendly, casual and 
personable. However, the reading assignments were very 
difficult and they were having a very hard time 
understanding lectures and joining in with class 
discussions. Socially, they were having trouble meeting 
people and, for some, dormitory life was a greater cultural 
shock than they expected. They were finding the dorms to be 
very noisy and the students to be less than polite or 
considerate. 
The first interview was difficult for most of the 
Japanese students. They were a little hesitant to answer 
the questions due to their unfamiliarity with the 
interviewer and their difficulty with English. They were 
all willing to continue with the study and arrangements were 
made to meet after the conclusion of the first semester. 
Second Interview January,1987 
The second interview with the Japanese foreign students 
4 
took place during the month of January and February. This 
interview followed the completion of the first semester and 
the winter break. The Japanese students had just begun the 
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spring semester at the University of Massachusetts. 
The original intent of the second interview was to use 
an interview guide for all the participants. This would 
allow the interviewees to respond in their own words and to 
express their own personal perspectives on a chosen topic. 
The interview guide was designed so that there would be 
greater freedom for the students to express their own 
perceptions about the American academic community. Some of 
the students were able to handle the interview guide and the 
open ended interview, but a more structured interview was 
necessary for others, because of language and personality. 
The questions and/or topics that were presented to all the 
students focused first on their academic experience during 
the fall semester. This included their reaction to teaching 
methodology, curricula, grading and exams, and their overall 
impression of the student body at the University of 
Massachusetts. The second area of questions elicited 
information about the social life at the university, 
including dorm life and the socialization process between 
the Japanese students and American students, and among the 
Japanese students themselves. The third part of this 
interview concerned their progress toward achieving their 
personal and academic goals, and the final area examined 
their personal problems dealing with the university and 
4 
academic life, and their general impression, so far, of the 
program. 
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Academic Life 
Overall, the majority of students were pleased with the 
professors at the University of Massachusetts and the 
teaching method. Those students who attended Sophia 
University and International Christian University (Chiyuki, 
Akiko, Natsu, Shizue) found many similarities in teaching 
style, expectations of the professors, and methodology. For 
those who attended a national university (Yukio, Yoko, 
Mitsuko, Satoko) the experience was quite different. 
As mentioned before, Sophia University and ICU had many 
similarities to an American university. Many of the 
instructors and professors have been educated and/or have 
taught in the United States and Europe. Many of the classes 
at these two institutions were taught in English and the 
teaching methodology, such as discussions in class and 
giving several exams and quizzes a semester, matched quite 
closely an American university. 
Akiko, who was attending graduate school at Sophia, 
found the teaching methodology very similar to the American 
structure. 
It is difficult to say. The school I go to (Sophia) is 
very Americanized. All the teachers, professors, and 
assistant professors have experienced studying abroad. 
My department is very small, so sometimes one teacher 
to two students, like this. -Akiko 
4 
On the other hand, Shizue who was an undergraduate at 
Sophia, found the academic system of the two institutions to 
be different. For example, she found that the teachers at 
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the University of Massachusetts encouraged discussion and 
criticism, while in Japan this was not the norm. 
This semester I have classes where tearh^r-c , • 
questions to us. Sometimes even I answer questions 109 
n Japan there are many lecture classes. Students iust 
sit down and listen to the teacher. But in American 
colleges teachers try to let students think. i think 
this is a very good point. The classes are very 
active. y 
Shizue continues to add: 
I think they (U.S.teacher's grading system)are very 
fair, because they let the students know their standard 
g5a^in?' Af you can see my grades are not so bad, 
but I don t think I deserve these grades. They should 
be lower, because of my writing is terrible. My 
teachers were always willing to help. Sometimes after 
class I would go up to them to ask questions and they 
were very nice to answer my questions. I think it is 
unusual (in Japan) and most of the teachers (at UMass) 
remember my face even in a big class and they care for 
me. -Shizue 
Natsu, who attended ICU, found the teaching method of 
the American teachers not as good as her own university. 
Sometimes I think they (teachers) ask too much, if I 
took more than three classes. It is okay to study, but 
there is no free time to think about myself and to 
think about my study. Just keep up with the class, 
that's all, and exams and papers. -Natsu 
Natsu also commented on the teacher-student 
relationship. 
The relation between teacher and student is real 
different. We don't call the teacher by his or her 
first name. I think it (being casual) is good. 
Sometimes I think it is too casual (UMass teachers), 
but better than too formal. 
Chiyuki who also attended ICU made some interesting 
comments about American teachers versus Japanese teaching 
methodology. His feelings were that the American teacher 
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was more critical and objective about history, in this 
particular case, but that the course itself lacked the depth 
of a Japanese history course. 
I like some points. One point is I took an «-* 
know°what“history"^1 ^k%these teachers, because they 
sources ISd^h^"1?1 T have t0 think “ the 
The d “thors and who has same kind of bias. 
The .Japanese teachers don't force us to criticize 
authors or material. I am learning this poin? All 
isobar h^T teachers all teach me what history 
is and what should historians and students should look7 
* this point. The American teacher requires 
us to read too much. Not in depth. All teachers 
require one or two books a week. I think this is 
ridiculous. We cannot concentrate or contain so much, 
so it is kind of a controversy, -Chiyuki 
Mitsuko and Yukio, who attended a public university in 
Japan, made the following comments about teaching 
methodology and the academic environment at the University 
of Massachusetts. 
The teacher teach harder. I've learned a lot. -Yukio 
It (fall semester) was really exciting. The professors 
were very nice and I learned a lot through the courses 
I took.. I got two A's, two A/B, and one pass. As for 
my English ability, this was my first time to study 
women's study. So I am very content with my grades. If 
I were American, it would be not hard to get A, but 
with my English ability it's hard to cover reading 
assignments and I need help sometimes to write my 
papers. My friends help me. Reading is the hardest, 
not hard, but takes times. My finals were okay. They 
were reasonable things. Not so hard, reasonable. I 
like American way (testing) better than Japanese way, 
because one test (in Japan) covers so much categories. 
It is sometimes hard to cover all the things that I 
studied. So Americans divides theirs into different 
categories. I like American way, better than Japanese. 
-Mitsuko 
Concerning American teachers and their preparation for 
class Mitsuko, also made the following interesting comment: 
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One thing, sometimes teachers 
question that students ask. 
Japan students will not ask 
I can't find difference, 
don't know.". 
are not 
They are 
questions 
Often (U.S.) 
ready for 
not prepared, 
in lectures, 
teachers say, 
In 
So 
"I 
Another area that was mentioned by the Japanese 
students was the classroom environment, specifically the 
American student. Their comments revealed both positive, as 
well as negative feelings towards them. 
^stndL^? ??VrSe' Politi<=al science, I found them (students) illogical. Most of them can not observe the 
"°H1?hSltUatl0r‘ ob3ectively. They are pro-American, 
and they sometimes during discussion they become very 
passionate and lose their tempers. -Shizue 
But Shizue found that American students, on the other 
hand, were very willing to help her with her assignments. 
Satoko found the students immature in class, but 
independent. 
Student s immature, I think. They pay their tuition by 
themselves. That's great, I think. -Satoko 
Natsu found the American student aggressive. 
Sometimes students too aggressive in class. Sometimes 
it is good, but the class goes too quickly. -Satoko 
Akiko, on the other hand, as a graduate student had her own 
personal comments about her peer group. 
Because the students (graduate students) are kind of 
teachers they cannot work so hard. The teacher of the 
class considers this. I think compared with other 
students (Japanese) my assignments were not so hard. 
Compared to Japanese students they worked very hard. 
In my case, I played a lot. -Akiko 
Other 
other four 
University 
comments concerning academic life mentioned the 
colleges in the surrounding communities. The 
of Massachusetts, as mentioned before, was part 
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of a five college community, which included Amherst, Smith, 
Mt. Holyoke, and Hampshire. A student may take courses from 
any of the five institutions of higher education. These 
course were normally approved for credit by the home 
university. Several of the Japanese students took advantage 
of this unique opportunity. Their comments were worth 
noting. 
flnJ g° t0 HamPshire College I miss my college, 
because the campus is very similar to my college, and 
half of the students of my college are like that of 
Hampshire College and the other half like Amherst 
College. -Natsu 
Students are different. Students at Amherst are from 
rich families or they are very smart. I find them 
very sophisticated and they are very logical and elite. 
So they may be a little boring, because they are all 
the same. But at UMass you meet many many kinds of 
people like a zoo, that's good. -Shizue 
I like all the other college campuses more than UMass. 
Actually I like Mt. Holyoke, Amherst, and Smith. 
- Chiyuki 
Study habits and drive for high grades by the Japanese 
students was in general very intensive. Long hours reading 
and preparing for class was the norm, as well as great 
effort in writing papers. The grades, however, for the 
majority had no bearing on graduation requirement or an 
equivilant GPA (grade point average) for their own native 
institution. At the end of the first semester the average 
GPA for all eight students was 3.5, based on a 4.0 scale. 
Some of the Japanese students realized that they did 
not have to study so much. Their goal for the second 
semester was to make an effort to have more fun and relax. 
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I am always busy last semester 
semester. I have to play with 
semester was study semester 
semester. - Yoko 
my 
This 
changed mind this 
friends. Last 
semester is playing 
But, in general the students appeared to have worked very 
hard on their studies. 
Actually I was so busy, so pressured and so stressed 
from practically all the classes. I took some vl?y 
na^d cl®ss?s- 1 took one course that required five 
™nrS duJin? the semester. Each two weeks I got to 
ead one book and all the lectures and I have to 
combine an the material into one paper. it was so 
hard. I was always pressured. Got one A and two B's. 
If I took more Sometimes I think they ask too much. ^ ^ ^M,U1C 
than three courses. It is okay to study, but there is 
no free time to think about myself and to think about 
my study. Just keep up with the class, that's all and 
exams and papers. -Natsu 
I studied a lot actually. I know I don't need it so 
much, but I'm afraid if I didn't do anything I would 
fail. I was sure of this. My grades was 4.0, straiqht 
A's. -Satoko 
English 
During the second interview there was a marked 
improvement of spoken English by all the students except for 
Yukio. The interviews contained within this chapter were 
clear evidence of their improvement. The Japanese students 
responses to the questions were longer, the answers were 
clearer, and the vocabulary was more sophisticated. The 
ability to communicate with teachers, with friends, and 
within the classroom appeared to aid in the students 
adjustment into the academic community. It appeared that 
those students with the best English were more outgoing and 
inclined to take advantage of the opportunities available at 
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the University of Massachusetts. 
For example, Shizue who had the best mastery of the 
language was making an assertive effort to fit into the 
academic community, she had joined the staff of the 
school's newspaper, the Collegian. She had traveled with a 
group of students to Key Largo for winter break, and overall 
was enjoying her stay at the college. On other hand, Yukio, 
whose spoken English was poor, appeared to be more isolated 
and concerned only with his work. When asked what his 
typical day was he replied, "I go to class and then eat and 
study.”. 
Overall, however, all of the students expressed their 
continuous frustration with the language. 
The discussion part is still difficult, getting more 
hard. I can catch seventy percent of the discussion 
and sometimes I feel I want to express my opinion, but 
discussion goes so fast. People continue to talk and 
talk, so I don't want to interrupt that. I feel more 
frustrated. When I get ready to express my opinion the 
topic changed. -Mitsuko 
I am taking English as a Second Language courses. I 
understand what people say, but I can't say well. The 
hearing has become better, but talking and writing 
still difficult. -Satoko 
Improvement, reading and writing only. I don't think 
there is much development in speaking, because I spoke 
too much Japanese. So I couldn't do as much as I 
expected. I don't want too much pressure at this 
point. I think the difference is now that I was so 
pressured when I speak in English, but now, for 
example, in discussion class I don't feel any stress to 
speak in English. In fact I actually I have same 
problem. I think, but what would I say, I still 
stumble. I sometimes feel same frustration when I 
speak in English, but when I speak I don't feel any 
problem. So I can say what I want to say. -Chiyuki 
In a sense, of course, six months is just six months. 
Because even if i know some words for mv 
words. I don't know if this is very good 
express a particular feeling. I don't know whioh 
choose. Also my vocabulary is very lifted -luTo 
I still feel frustrated to speak English but mv 
hearing skill is getting better and better i can 
catch professor's English easier than before 
Sometimes I think in English. But now after*long 
vacation with my Japanese friends I come to th n in 
Japanese. -Yoko in 
By the second interview the limited ability to converse 
in English still was causing many problems for the students. 
Academically they were still having trouble joining in 
discussion during class, but the majority were finding it 
easier to comprehend the lectures. Reading and writing were 
still also a source of some difficulty. Socially the 
problems of language deterred them from joining in with 
large groups of Americans. Friendships were limited to a 
few and close friends. 
Social Life 
For all the students the American academic community 
for all the students presented a unique social environment. 
Living in the dormitories and being merged into the social, 
as well as academic life of an American college resulted in 
some different and unfortunately negative experiences for 
the eight Japanese students. At the end of the first 
semester six of the eight students had either changed 
4 
roommates or completely changed their living arrangements. 
Some of the students had witnessed or been the victim of 
racial discrimination, finding American friends was harder 
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than any of the students had anticipated. On the positive 
side, however, there were a few students who made some solid 
friendships. There were others who saw the freedom of the 
American student as exciting and desirable, and finally 
there were positive comments toward the open and emotionally 
demonstrative social relationship between men and women, as 
well as between family members. 
Socially the greatest impact on all their lives was 
living in the dormitories. For many of the Japanese 
students this was their first experience living with a 
roommate, living in a coed environment, and living without 
parental supervision. The main problem they all commented 
on was the rudeness of the American student concerning their 
noise level. All of the Japanese students commented on the 
shouting, loud music playing, and parties that continuously 
existed in the dorms. In general the consensus of the 
undergraduates was that the dorms were noisy and not a place 
where one could relax and study. 
Well, my dorm is getting noisy. I should've moved. 
Well, I changed my side in the dorm, I envy the other 
students, because they challenged their environment. I 
should've challenged myself to another environment. I 
can survive, but I don't like some of the people on my 
floor. They are yelling all the time. Last semester I 
tried to be so nice to most of the people on my floor. 
Now I know there are good persons living on my side, 
and sometimes I talk to them at night. But, this 
semester most of the time I am not in dorm. I just 
wake up in the morning, go out, and come back late at 
night. -Natsu 
I was a little sick of my dorm, especially this 
weekend. On weekends American students like to have 
fun, drink and dance, and play loud music. It is fun, 
but for me it is fine to sit in the room and relax and 
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just listen to slow quiet music. So I cannof ,-Di 
dorms. I study most in library, because in • 
IS distracting because people are there and 
nock on my door to borrow something or justftcftalk 
It is very distracting. -Shizue 3 talk- 
When Shizue was asked about social habits of students 
she commented: 
At first I was surprised (boyfriends stayinq 
overnight), but now I am used to it. So as far as mv 
roommate doesn't bring her boyfriend into dorm, I don't 
Tlot 1 Sk6 people doin9 drugs. They laugh 
lot* They smoke short cigarettes. A lot of alcohol 
They have pot bellies. It is a shame for an eighteen 
year oid to have a pot belly like a middle age man. 
- snizue 
The two students, Yukio and Akiko, who lived in the 
graduate dorms, on the contrary, found their environment to 
be quieter than the undergraduate dorms. 
I changed my dorm. The dorm that I was living in, 
Prince. There were many foreign students and graduate 
students. They were always shutting their doors. Too 
quiet. -Yukio 
My dormitory is international and for graduate students 
so it is very good. Other dormitories around my 
dormitory is very noisy, like jungle. I and my 
roommate call the police sometimes, because it is so 
noisy. Some crazy guy was using a microphone at 
midnight. It is really crazy. -Akiko 
The greatest problem the women encountered was 
overnight stays by their roommates' boyfriends. This 
appeared to be a situation that was hard to accept for the 
Japanese woman. Mitsuko spoke about this living arrangement 
during the first interview, and by the second interview 
Satoko also had first hand experience with this situation. 
It's terrible (dorm life). My roommate slept with a 
guy above me. We had bunkbeds. I moved at end of 
semester. My roommate became worse and worse. She had 
a problem with family also. Her parents divorced, and 
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SSiTc^S? -SS'W n v* 
me. I got cold from her friend. Sh| Ts no? k?nS 
roommate. So, I think maybe I should rL"°» 
i~1*H -• ~ SK-,“i£s s 
Discrimination was another negative experience 
that some of the Japanese students encountered during 
their first semester at the University of 
Massachusetts. Chiyuki, the history major, became very 
aware of the discrimination, especially between black 
and white students. During the first semester the 
University of Massachusetts experienced a brawl among 
several students over the 1986 baseball Worlds Series. 
The incident was at least in part racially motivated, 
with one black student being beaten unconscious by the 
white students. Chiyuki witnessed this incident and 
was quite shocked at the seriousness of the 
discrimination and hatred on the campus. 
I experienced the black people marching at UMass in 
late October or early November, after the World Series. 
I felt so, I don't know, I felt so interested. I 
didn't expect such a black people marching or movement 
against a racial problem and that's because here it is 
Massachusetts. I didn't think there would be such a 
problem. It surprised me and I felt that I could 
experience America. Sometimes I felt sympathy for the 
blacks. I think it is a very big problem and not just 
for Americans. -Chiyuki 
Yukio also felt some discrimination toward blacks, 
especially white males against black women, and also 
experienced the World Series incident. 
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It was 
I saw from my room, 
terrible. -Yukio Many students together. 
Mitsuko saw and felt no prejudice at the university, but 
during her winter break vacation she felt some. 
black S°wel’f;incih°5 d^scriminati°n between white and black. Well, white toward black people. -Mitsuko 
And Akiko commented: 
As 
do 
far as I can observe 
, , from undergraduate students, I 
. ^?el. that the white students are kind of prejudice 
o blacks. I don't feel myself discriminated. I also 
see for me, Asian people more familiar 
comfortable usually, but 
wall. -Akiko 
sometimes there 
I feel 
is a kind of 
Discrimination was not exclusively felt between black 
and white; some of the students actually felt it against 
themselves. 
I couldn't get along well with my ex-roommate. She was 
a black girl. As the semester went on, I couldn't 
stand it anymore, so I stopped going to the dining 
commons with my roommate. I went alone. I found out 
that my exroommate was a little prejudice against white 
people and orientals, too. One time she said, "Today's 
bus driver was terrible. He was Korean or Chinese, or 
something. Oriental men cannot drive." I was so mad, 
but couldn't tell her. And, also, she was sure that 
all white people were prejudice, discriminating. So 
she couldn't get along with other white girls on the 
floor. I was in the middle. I was friendly with white 
girls, too. So I felt very embarrassed. -Shizue 
I felt nothing here (discrimination at UMass), but when 
I traveled to New York and Washington, D.C.. At that 
time I felt some kind of discrimination. Four 
Japanese, all of us had some big luggage and bus driver 
said you have no money to catch taxi with. You should 
take taxi, " You have money because you are Japanese". 
Actually, we didn't have enough money to catch taxi. 
-Mitsuko 
Yes I do. Yes sometimes. That's because, not only 
because of color, but maybe my English. Some Asian- 
Americans study here, but they don't feel too much 
frustration or problems. I sometimes get stared at, 
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because of English problem. When I talk in «-* , 
or when I quarrel with someone on the bus Sr sfoC S 
Once I was called bv an Amprir.n n. store. 
said I am not going to buy any JaoanSSS' StU^ent ‘ He 
work at very low wages I th^nk £ ?tr beca^se you 
felt some dlscriminl^n ToMTs^lr^ 1 
nationalistic. -Chiyuki ery 
sS?S 1 t0 mov® (changed dorm), the Korean girl 
said. Your roommate should not be Japanese or 
Chinese, I hate them." -Satoko P or 
t£' For example, sometimes I hear people call me 
Jap or yenov, ^ something. But usually people conceal 
facprthiSHriminatl0n'°r Pre^udice- So I really don't 
fpf? ^id;SSriminatl0n' but slightly* Sometimes I feel excluded. I went to Europe during the 
ih»nr?eSS-°n* E^r°Peans 1 think are discriminating 
than Americans, because majority of people are white 
Here it is a mixture, orientals, blacks. I 
think America is better than Europe. -Shizue 
On a positive note, Yoko and Mitsuko,and Natsu felt no 
discrimination at the University of Massachusetts. Chiyuki, 
however, summed up the problem for all races and 
nationalities: 
But for all people, especially Japanese people feels 
say much discrimination toward other Asian people, 
especially Koreans and Taiwanese. It is a historical 
problem. It is a problem of the mind, too. I do not 
think I am a discriminator, very much, but I feel those 
feeling sometimes subconsciously. It is a very big 
problem for all humankind. -Chiyuki 
Another social problem the Japanese students found was 
that they did not establish a large network of American 
friends, due to language problems and the amount of school 
work that was required. A common complaint was that they 
were to busy to get involved in the social life at the 
4 
university; therefore, their goal for second semester was to 
enjoy the college community during the spring semester. 
Yukio, for example, found himself after the first 
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semester spending most of his free time with the other 
Japanese students speaking Japanese or studying. His 
typical day, as mentioned before, was to go to class, and 
then eat and study. He claimed during the second interview 
that he would make friends this spring semester. Satoko 
found that the few friends she had were all Americans. She 
felt very lonely and isolated. Chiyuki commented that: 
Friends, I have a problem with this. I cannot 
concentrate too much to meet new people. Now, I would 
11 1.*. , 1 think,1 can do this, this semester, but I 
couldn t do this last semester. Most friends are 
Japanese friends. I speak mostly Japanese with 
friends. Sometimes with Shinichi (Chiyuki's Japanese 
roommate) we speak English, but not with other 
Japanese friends. -Chiyuki 
Other comments were; 
I am mostly with Japanese friends. My best friend was 
my ex-roommate, but she writes me often. I am always 
busy last semester. I changed my mind this semester I 
have to play with my friends. Last semester was study 
semester. This semester is playing semester. -Yoko 
The relationship is different between my Japanese 
friends and American friends. At night I spend time 
with my Japanese friends. The people living in my dorm 
already have a group to go out with. So I have some 
friends in the other area (dorm) that I meet in class 
or campus center. Sometimes I have a feeling my group 
is on the other side. -Natsu 
Friends, half and half between Japanese and Americans. 
I'd like to go out with more American friends. I 
sometimes go out with two or three guys. They are from 
Germany. -Mitsuko 
Friends, maybe the same half and half. Actually last 
semester I didn't go out much. I enjoy going out. It 
is different to go out with an American. I like German 
and Chinese, and especially, I have many oriental 
friends from China or Chinese 
American. -Shizue 
The Japanese students found that the relationship 
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was a universal 
between friends, on a one to one basis, 
concept. However, they did comment on the ability of 
American students to be independent of a group and to have 
many friends from academic disciplines other than their 
own. (see first interview) The most acute cultural 
difference in social relationships that the Japanese student 
found was the expression of emotions between people and the 
physical contact between individuals. For many this was a 
new and alien way to express affection toward friends and 
family members. The Japanese culture for them dictated a 
more reserved expression of friendship and love. Shizue, 
for example, found open affection embarrassing and shallow. 
I feel very embarrassed when Americans show all their 
emotions. Sometimes I find them very emotional. When 
they get angry they let you know that they are angry. 
When they are sad they let you know that they are sad. 
Sometimes when I face those feelings I feel very 
embarrassed. Sometimes I find them childish, because 
they show all their emotions. I cannot believe it. 
About family relationships. Shizue continued to 
comment: 
I appreciate the American husband. They help their 
wives with housework. Like going to the grocery store 
together or cook together. I appreciate it, and 
parents and children are equal. 
(Affection) Very open. They often say they love you. 
Sometimes I feel embarrassed. Why do you have to 
always tell them. Why don't you understand it. 
Because we understand we don't say it. I find it more 
comfortable for me. It is very difficult. It's not 
romantic if you always clarify things. It's not 
sophisticated. It's not sentimental. -Shizue 
Other comments on social and family relationships were: 
Most of the time the relationship between girls and 
boys are very casual. Very close, physically. I was 
surprised that most parents allow their children to go 
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right to say no. -Natsu parents thlnk they have the 
don t understand the way bovs anH nirio c • 
is this typical American way o? my fiJst experience In' 
dormitory. I couldn't distinguish between tyMcaf 
U?e1Ca?heaLmriJa?aneSe WaY °r d°rm life or outside 
visited my ex^roLmltrrLmfa^d^t-Christmaftfmr;9 1 
visited other friend's house. So, I coi?d compare 
American family with Japanese family. They said to 
their Mother and Father, "I love you.”, wfnever say 
that. They hold. They are physical. They hug and 
kiss. Parents also express their feeling to child, I 
take^careof you, love you, be good child, be good boy, 
be good girl, very directly. it is very different. 
Father very different. Japanese typical Father can't 
say to their daughter, "I love you",or hug or kiss. 
They are very shy and we don't think Father is like 
that. I think this family is like movie family. 
Japanese people cannot express their feelings directly 
and they don't want to say I like you or love you. I 
prefer Japanese way. If I change my behavior my family 
will be surprised. They will run away from me. -Yoko 
My roommate's mother and I talk a lot and their 
relationship between brothers and sisters or parents 
and children, the family and the neighborhood is much 
closer than Japan. Maybe we don't show that affection. 
I like it here, because it is natural. Also, old 
people are very active here, act very young. My 
neighbor is learning French and she has grandsons. She 
keeps busy everyday. Husband different to wife. They 
work together. On weekends they go out to see movies 
or to the concert or trip sometimes. Yes, I would like 
to find a husband who would spend time with me. 
Satoko 
Some comments on social behavior of Americans were 
centered around courtesy of people, especially shopclerks. 
It appeared from the interviews that Japanese shopclerks are 
very friendly, helpful and courteous to their customers, 
while in the United States the Japanese students found 
otherwise. 
One major thing is the attitude of shopclerk. Japanese 
shopclerk are more considerable and kind to their 
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People are so casual, n 
member of shop or store, 
way. -Yoko 
Not polite. if they are a 
They say directly, not polite 
Akiko found in general that her original idea that 
Americans were friendly was unfounded. She found inste 
that Americans used polite words, but that they lack 
substance. 
I remember I thought that Americans were very friendly 
and kind. They talk a lot, but I hear they say 
please" all the time. They are trying to be polite, 
but it is not true -just words. -Akiko 
Overall the Japanese students found many social 
differences between the Japanese and American cultures. The 
living style within the dormitories at the University of 
Massachusetts was the biggest difference. Other comments 
were on the social relationships between men and women 
students, and the physical contact between the two sexes. 
On the positive side the Japanese students appreciated the 
independence of the American student from their parents, 
their willingness to speak with faculty members casually, 
and their ability to maintain friendships in other academic 
disciplines. Discrimination they found was universal, but 
they were quite shocked to find racial discrimination on a 
somewhat rural campus. Finally, the last different major 
social relationship that the Japanese student found was in 
family relationships. Some students found the ability to 
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express affection to be natural, 
Americans were overly expressive 
but others found that 
of their emotions. The 
first semester, socially, was a learning experience for all 
the Japanese students. It appeared from the interviews that 
there were more negative comments than positive. 
Personal Changes 
All of the students had their own unique experiences 
which were shaping their attitudes toward the University of 
Massachusetts as well as towards the United States. This 
section will highlight those personal experiences and 
reflections, specifically their views toward their academic 
experience and how it will affect them when they return to 
Japan. Also, this section will focus on how they are 
personally coping with living in the United States and what 
pressures they are feeling from their parents and friends in 
Japan. 
Akiko 
Akiko was a graduate student, focusing her studies in 
elementary education. Her first semester she found to be 
fairly easy as her courses did not demand much work, but she 
did have difficulty reading the assignments and speaking in 
class. At this point in time she was happy with her 
academic work and the teaching methodology of her teachers. 
4 
Her work in children's literature had caused her to consider 
writing her master's thesis on television and children on 
her return to ICU. 
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unsure of her 
At the beginning of the year Akiko was 
career choice when she returned to Japan. She had been a 
junior high school teacher in Japan previously. By January 
she was considering going back to teach high school and earn 
enough money to return to the United States. Her finances 
at this stage were very low. She felt, however, that her 
mind was constantly changing about her future and nothing 
was really definite yet. 
Akiko was living in the graduate dorm and found very 
few problems with her living arrangements. She decided, 
though, that she would cook more in her dorm instead of 
eating in the dinning commons in order to save money. Also 
she was tired of American food. She had a very good 
experience with her first roommate, but she had chosen to 
move to an apartment. Her new roommate was from Shanghai. 
As Akiko put it, "We are adults. We will be fine.". 
Akiko's social life was with a group of international 
friends that she met in the dormitory and her badminton 
friends. Akiko was a very accomplished badminton player and 
by the end of the second semester she had won the Eastern 
College Badminton Tournament held in Princeton, New Jersey. 
Akiko preferred to spend most of her free time playing 
badminton or just talking with her friends. 
Homesickness was never a problem for Akiko. She did 
« 
start to miss Japanese food, however, in late October and 
November. She also commented that she did wish she had some 
Japanese books to read and that she could sometimes talk 
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With her Japanese friends at home. Her parents kept in 
contact with her by phoning or writing regularly. They were 
quite worried about her coming to the United States, but at 
the time of the second interview were relieved it was almost 
over. Akiko was pressured by her parents to come home and 
get married as soon as possible. By Japanese standards 
Akiko at age 27 was getting old. Akiko did not think 
marriage was a bad idea, but she wanted to continue her 
studies, if possible, and combine this with raising a 
family. This she knew might be an impossibility in Japan. 
If she could change things and start all over again she 
would: 
I think I would study more. I don't eat ice cream 
When I_came here I thought it was too rich, but now I 
think it is good. If I had a choice (about choosing a 
college), I think UMass was best choice and I did 
something I wanted to do, so I don't regret this, but 
if I have a choice of Harvard or something, I would do 
it. I have been limited by money and English. 
Yoko 
During the first semester Yoko concentrated on home 
economic courses which focused on consumer protection from 
the legal point of view. She was majoring in law at 
Hokkaido University. She found that she did fairly well in 
all her courses receiving nothing below a B. She was still 
frustrated with her English ability, but found by the end of 
« 
the semester she could understand a good portion of the 
instructor's lectures. She even felt that she was beginning 
to think in English. 
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She knew that on her return to Japan she would have to 
get a job. Yoko wanted to become a lawyer, but realized all 
the difficulties that this required. Her second choice was 
to get a job in a company or a bank and deal with contracts 
and the legal section. Her courses at the University of 
Massachusetts had no direct bearing on her academic work at 
Hokkaido or future plans. 
Yoko had remained in the same dorm for the second 
semester, but she got a new roommate. She misses her old 
roommate, but thought her new roommate was nice, too. Her 
typical day was to get up around 8:00 AM and go to classes, 
take a nap and then study till midnight. She did join in 
with the activities on her dorm floor and also liked to go 
to movies. Her circle of friends was mostly all Japanese, 
which she wished she could change. 
Yoko had an unusual personal goal during her stay in 
the United States. She was waging a personal fight against 
an "inner and outer self". She was finding that she was 
beginning to like her "inner" self in America and, therefore 
she was enjoying her stay. She was afraid to return to 
Japan, because all her personal problems would be 
remanifested. 
She never felt homesick at the University of 
Massachusetts, but did admit there were times when she hated 
« 
it. October was a bad month for her, but now she was fine. 
Her parents kept in contact with her, but left her to make 
her own decisions about her life. 
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If asked what she would do over again if she could, 
Yoko responded: 
woiidSask manv^am d?rm without Japanese friends. I 
first time t P!°Ple t0 helP me fro"> the irsr time. I will attack them. I will not takP .n 
timL^and^if nl 'trwi tdlk With my Professors many 
license' T^i? 1 Want t0 get a driver's icense. I will not have glasses. I will have contact 
lenses Every day I will listen to the radio to 
understand American culture. 
Mitsuko 
Mitsuko found her first semester "exciting". Her 
courses dealt with women's studies and she found them 
interesting and worthwhile. Her English ability was 
improving, but she felt, however, that if she were a native 
speaker of English she would have easily gotten all A's in 
her courses. Mitsuko appreciated the testing system of her 
classes, because no one test covered the entire semester's 
work. Also, she liked the friendliness and casualness of 
her professors. The courses she took had no bearing on her 
academic work at Hokkaido and, at this point, women's 
studies would not help her get a job. In the middle of the 
first semester she briefly considered going to graduate 
school and majoring in women's studies, but now she thought 
she should work at a bank or company. 
Mitsuko had a very bad experience in the dormitories 
the first semester. Her first roommate's boyfriend slept 
over. This she found intolerable and she changed rooms. 
Her second roommate left school, and now at the beginning of 
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the spring semester she had gotten a t-hirn 
yuLLen a third roommate. Her 
social life was mostly with the other Japanese students. 
Together they went out to many movies or concerts. 
Mitsuko never felt lonely for home or Japanese things, 
but in November, when her friend were graduating from 
college, she felt left behind. She did not have a job to go 
back too, so she was anxious about her future. The 
unfortunate incident with her first roommate made her feel 
very insecure, but she took it as a learning experience. 
Mitsuko felt that she had changed since her arrival in the 
United States. She was now someone who could cope by 
herself and be independent of her parents and friends. 
Mitsuko admitted she didn't know if her age, the situation, 
or America has helped her gain her self confidence, but she 
knew she had grown, since leaving home. 
During the winter session Mitsuko traveled throughout 
the United States. She wanted to learn more about America, 
but felt her English ability was hampering this effort. If 
she went to graduate school in Japan she would study more 
about the United States. Doing this in Japanese would be 
more efficient. This was the reason why she wanted to 
return to Japan. 
A problem that was plaguing Mitsuko was the pressure by 
her parents to return to Japan and get married. They were 
4 
very afraid that she would get too old and too educated. 
We have peer pressure. Men are expected to get married 
before thirty. Women before twenty six or twenty 
seven. If single after thirty it is considered kind of 
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deviant. 
Her parents, however, did not miss her, she thought, 
because they were getting more involved with her brother's 
interest. He was preparing to take the entrance 
examinations. 
If she could have changed things Mitsuko would like to 
have more self confidence in the beginning. She also 
learned a lot about interaction with her friends. She 
realized that she should of not spoken Japanese in front of 
her American friends, and therefore be more polite and 
sympathetic with those around her. 
Natsu 
Natsu, academically, did very well the first semester. 
Her grade point average was 3.46. She took some of her 
courses at Mt. Holyoke and Hampshire Colleges, an 
opportunity she really appreciated. She felt that UMass was 
good, but felt that the other colleges were better and were 
similar to her college, ICU. She was trying to take courses 
outside of her major. 
The course I took for my major was only one course. I 
think I am doing different things here, not 
specifically in my major. I like to convince myself 
that I am learning a lot of things. I don't want to 
regret myself to come here. 
Natsu was influenced by one of her professors and had 
become very interested in cultural imperialism. 
I came for one, to study my major, two, to study some 
other courses, journalism. My major concern has 
become cultural imperialism by the United States into 
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htavraC?ottofe:hite°blond:PlfL^esaPa^^hmagazines we 
standard of beauty. * Another countries 
Her other course work concerning UNESCO had changed her 
mind to write her senior thesis on this international 
organization. Her career plans had also been altered since 
her arrival in the United States. Natsu now wanted to 
return home and get a job, preferably in journalism at a 
television or newspaper company. She wanted to attend 
graduate school, but felt that she would like to pay for it 
herself. Being in the United States made her realize that 
she should pay her own way. She wanted to be financially 
independent from her parents. 
Dorm life was not too bad for Natsu. She liked her 
roommate, but she was not happy with the other women on her 
floor. She found the dorm, overall, too noisy. She found 
that she would get up early and leave the dorm and not 
return until late at night. She spent most of her time with 
her Japanese friends. 
Natsu felt very homesick in September and October. She 
called her parents very often and just wanted to go home. 
She was glad that she would be going home soon, but 
sometimes wished she could stay and continue being on her 
own. She appreciated her independence in the United States. 
Her parents missed her very much and were very worried 
« 
4 
about her. They were especially worried about AIDS and her 
mother didn't want her kissing anybody. Natsu found this 
very funny. 
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When asked what she would have done differently from 
the beginning, Natsu responded. 
I changed my views toward my country I ♦- 
respect my culture and must show tSe'diffe?ence We° 
things0 SWellth?f ?aP?"es® People have traditional 
rnings. Well, if I like tradition it means that t am 
?° fooservative, but not like that kind of things. I 
on t like our tradition being destroyed by other 
cuitures That's so sad. I'd like to say to Japanese 
people that keep attention to your culture, not to 
every other culture. Don't envy American culture It 
is okay to accept good things, but not one hundred 
percent. Try to enjoy your system. 
Natsu felt deeply now that she should of respected her own 
country's culture. 
Satoko 
Satoko s first semester was, academically, very busy. 
She was driven to make high grades and was constantly afraid 
that she would fail her courses. Satoko ended up with a 4.0 
average. She was taking mostly ESL courses. She found that 
although she was learning to understand English much better, 
speaking and writing were still very difficult. She wished 
that she could change her major in Japan to comparative 
literature or ESL, but it was too late, because she was a 
senior. She realized that she could become a teacher on her 
return home, and had thought that she would like to return 
to the United States and become a teaching assistant at a 
college, but she was so lonely that she swore she would 
never return as a student. 
Satoko's first semester was in her words, "terrible”. 
Besides being extremely busy with course work, her life in 
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Her roommate allowed her the dorms was unbearable. 
boyfriend to spend the night in their room. Her roommate, 
also stopped going to classes and partied all the time. At 
the end of the semester Natsu was forced to move off campus. 
This was more expensive than she thought, so she was also 
plagued with money problems. Her few friends were 
Americans. She never met the other Japanese students on 
campus. Overall, the first semester was a lonely experience 
for her. 
I think now, why am I here. It is so hard. I think 
also, I want to work here, because when I saw her 
(friends) mother and sister working at high school, and 
they seemed to enjoy their life so much. I don't want 
to work like student. After the office hours (in 
Japanese company) I must do something for that work. I 
don t like that. In Japan if I become a teacher, of 
course, I must prepare for class. That is same as 
student. I have homework. I don't like that. Teach in 
Japanese school here, much freer than Japan. 
She talked with her parents once a month, but never 
told them of her problems. She did not want to worry them. 
Her parents expressed their concern over her finance, but 
she never revealed that she was out of money. Satoko said, 
"Being independent is so hard.". 
Satoko felt that if she ever returned the United 
States, she would come to work only. She would never come 
back as a student, because of the terrible experience she 
encountered during the first semester. She was very 
unhappy. 
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Chiyuki 
The first semester for Chiyuki was very busy and he 
felt a lot of pressure from all his academic assignments. 
However, he enjoyed his classes very much and came to 
appreciate the way history was taught at UMass, Amherst, and 
Mt. Holyoke.. Chiyuki made it a point the first semester to 
take courses on the other campuses, and was planning to do 
the same the spring semester. After the first semester his 
hopes to become a college instructor was heightened. He 
wanted to return to Japan and enter graduate school, but 
knew this would be a difficult task. The courses in 
American history he was then taking would help him in his 
senior thesis and for his graduate work, but not for the 
entrance examination. The entrance examination for graduate 
school was would be similar to the undergraduate 
examination. Both exams would be based on his English 
ability, and other major subjects such as history, science, 
and mathematics. His English ability was improving, 
especially writing and reading, but Chiyuki felt that his 
spoken English had not improved. He thought he spent too 
much time speaking Japanese. 
Socially he was very isolated during the first 
semester. He spent most of his time studying. He did spend 
time with the other Japanese students, but not with any 
4 
Americans. The spring semester he was going to try to make 
friends with American students. 
I have problem with this (making friends). I cannot 
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concentrate too much to meet new dpodIp t 
like I think I can do this, this P °W' 1 
couldn't do this last semester. semester, but 
would 
I 
The second semester, Chiyuki moved out of his old dorm 
and moved in with a Japanese friend. He found his old dorm 
to be noisy and the other students lazy. Living with a 
Japanese friend was much more relaxing. Also, a Japanese 
roommate had similar habits and desires; therefore it would 
be a less anxious situation. 
Chiyuki said that he never felt homesick, but he did 
miss Japanese food. He was ready, though, after the first 
semester to return home. He knew he could never be an 
American. 
On a positive note, Chiyuki felt that he was becoming 
very independent, which he liked. However, he did feel 
some anxiety about this. 
I feel some uneasiness to be independent or to be free. 
Especially I feel uneasiness when I think about the 
life after graduation. To live academic life we need 
to live in Tokyo. There is a lot of information and 
access. I think there is going to be a money problem 
for me after graduation. 
Chiyuki's parents were very anxious about him. He 
received a phone call from them once a week. Chiyuki's 
parents were very generous with money and wanted him to be 
happy. His mother, though, wanted him to return to Japan 
and become a business man. His father was more flexible and 
would accept Chiyuki's own decision about his career choice. 
Marriage was something his parents never mentioned and 
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something that he did not worry about. 
Chiyuki's only regret this time was that he wished that 
he could be more relaxed. He was going to make a special 
effort the second semester to relax and enjoy America. 
Yukio 
Yukio, of all the eight students, had the poorest 
ability to understand and speak English. By the second 
interview there was not much improvement of his spoken 
English, so his ability to answer the questions during the 
interview was limited. He took two courses during the first 
semester and received and A and an A/B. He found the two 
courses to be very hard and very demanding of his time. He 
enjoyed his courses the first semester and found them to be 
very informative. One of his teachers was from Europe, so 
he had great difficulty understanding the lectures. The 
courses he was taking would have no bearing on his 
graduation from Hokkaido or future career choice. He 
planned to get into a corporation. 
Yukio changed his dorm after the first semester because 
it was too quiet. 
I changed the dorm. The dorm that I was living, 
Prince, there were many foreign students. They were 
always shutting the doors. Too quiet. 
The undergraduate dorm he liked much better, because their 
was more going on. 
Socially, Yukio had some American and Japanese friends, 
but for him they were not enough. He vowed he would make 
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more friends the second semester. 
Overall Yukio was enjoying himself and never felt 
lonely for Japan. He loved his free time and the ability to 
read and watch the television, and just talk with his 
friends. These were things that he wouldn't be able to do 
when he returned home. He had to go home in May, however, 
because he was running out of money. 
He last spoke to his parents in September and had 
written a couple of times. They never indicated to him that 
they missed him and gave him the freedom to do what he 
wanted. 
He wished at the end of the first semester that he had 
taken more courses. He especially wished that he had taken 
a few physical education courses. 
Shizue 
Shizue was very influenced by her first semester at the 
University of Massachusetts. She had taken a few courses in 
journalism and greatly enjoyed them. 
Before coming here I didn't know what to do after my 
graduation, but now I made up my mind over the first 
semester. So now I am quite stable. I'd like to be a 
journalist, if possible. At the beginning of the 
semester I went to many classes, political science 
classes, journalism, and communication. I finally 
decided to take some journalism courses, one political 
science course. I got A/B, B, B. and one B/C. My 
teachers were either former journalist or now working 
as a journalist. They all like being a journalist. So 
I was so fascinated by their way of thinking, their 
life style. I'd like newspaper or T.V. , or 
broadcasting news. I'm not sure. It is up to a 
company. If a T.V. station would like to hire me, I 
will go for it. 
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Shizue felt that her English 
was improving, and was 
comfortable enough by the end of the 
first semester to enter 
into discussions and answer questions in class. 
Shizue had a problem the first semester with her 
roommate. Her first roommate was black and Shizue felt some 
discrimination from her. She decided to change dorms. Her 
new roommate appeared to be nice, but she had just met her. 
The dorm floor, however, was very noisy, and she was forced 
to do most of her studying in the library. Socially she was 
dating a few American men, but found it to be very different 
than dating Japanese. Half of her friends were Asians and 
half were Americans. 
Shizue, although she was enjoying herself, did feel 
homesick in the beginning of the first semester. 
I always dreamed I was home. In my dreams I always 
went back to Japan. When I woke up in the morning and 
saw different things around me, "Oh, where am I, why am 
I here?". I regretted coming here the beginning of last 
semester. But then, I'm used to here and I make more 
and more friends. So, now it is okay. Maybe a little 
sad to go home. But I think it is better for me to be 
in Japan, because I am Japanese and I feel very stable 
and secure. I appreciate home more. 
Shizue was able to speak to her parents once a week. 
They wrote to her often and told her that they missed her. 
Shizue felt, however, that she was becoming independent of 
her parents. She enjoyed doing things by herself, such as 
cooking, washing, and shopping. She hoped on her return 
home that her parents would treat her like an adult. 
Marriage was something that Shizue did not want to 
consider at this time of her life. She knew it was the norm 
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to be married before 25, but she felt that it would be 
boring to be a housewife; therefore she would become a 
journalist. 
If Shizue could have started all over again she would 
have preferred to live in a coed dorm. She would be more 
outgoing and be more open minded toward people. 
Academically she would only take higher level courses, 
because the 200 level courses, in her opinion, were 
terrible. 
Advice 
s During the second interview each one of the Japanese 
students was asked to give advice to Japanese students 
traveling to the University of Massachusetts. The following 
is a listing of each student's advice to future Japanese 
foreign student. 
SHIZUE 
Be open minded. 
Be assertive, not aggressive. 
Be yourself. 
YUKIO 
Take courses outside your major. 
Learn American slang. 
CHIYUKI 
4 
Don't expect too much. 
Don't expect to change yourself. You were what you were. 
Choose courses carefully, and take advantage of the five 
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college system. 
SATOKO 
(Had no comments to make.) 
AKIKO 
Exercise a lot. You must be healthy. 
Study about Japan so you answer questions about the culture. 
NATSU 
Be nice to people and be nice to yourself. 
Study English more. 
Don't compare yourself with others. 
Say no, if you want to. 
MITSUKO 
Take it easy. 
Never give up if there is trouble. 
You shouldn't study hard, just survive. 
YOKO 
Make good friends. 
Talk, talk, talk. 
Study English more, especially hearing and writing. 
Bring a small suitcase. 
Watch out for crime. 
Conclusion 
The second interview concluded with a wide range of 
emotions and opinions being expressed. The Japanese 
students were experiencing many negative situations, 
involving their living accommodations, discrimination, and 
the continuing frustration with the English language. 
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Cultural differences were becoming apparent, causing more 
anguish and confusion. On the positive side the students 
were finding, in general, their academic courses to be 
enjoyable and beneficial. The majority, also, were 
beginning to enjoy their independence, and this freedom, 
they thought, was helping them become more mature. 
At the end of the second interview arrangements were 
made to meet for the third interview. The last interview 
was scheduled during the last week of classes in May, 
shortly before the Japanese students returned to Japan. 
Third Interview May,1987 
In May of 1987 the last interview was conducted with 
all the participants in the study. This final meeting was 
held just prior to their final exams and their departure 
from the University of Massachusetts. For most of 
thestudents this was a good time, not just because they were 
leaving to return home, but also because it was the end of a 
long winter and a beautiful spring had arrived in New 
England. The interviews were all held on warm sunny days, 
and the spirits of all the students seemed to be lifted. 
The third interview was focused on three main areas of 
questions. First what attitudinal changes occurred toward 
* 
4 
the United States and Japan and toward the American academic 
system during their one year sojourn at the University of 
Massachusetts? Second, from their view point, was the 
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program, academically and socially, a success or failure? 
Third, what personal growth did they see in themselves and 
how was that facilitated by living on an American campus? 
And finally, what adaptations or adjustments in their own 
personality did they have to make, in order to cope with the 
academic environment and social life style that existed 
around them? 
An interview guide was used during the third interview. 
This interview tool allowed the students to freely answer 
the questions, but also kept the responses focused on a 
given topic. All the students were able to handle this type 
of interviewing procedure except Yukio. For his interview 
more specific questions were given due to his poor command 
of the English language. His answers were very short and at 
times were no more than a yes or a no. The other seven 
Japanese students were able to talk freely and with very few 
language difficulties. One factor revealed by these 
interviews was that their command of the English language 
did, in fact, improve. The mere length of an answer to a 
question was proof of the student's growing ability to 
understand and speak English proficiently. 
Attitudinal Changes 
United States 
The first questions concerned the Japanese students 
attitudes toward the United States. These questions were 
looking for changes, if any, from their preconceived notions 
formed before coming here and for new views developed while 
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living in the United States for almost ten months. The 
interviews revealed that for many of the Japanese students 
their original impressions of the United States were 
shattered and new ones had been formed. six of the eight 
students had a very favorable view toward the United States 
before coming here, but their ten month stay in the United 
States had caused them to drop all their illusions and view 
the United States realistically. Natsu felt that the United 
States was no longer a foreign country to her, but she did 
see that her original perceptions no longer held true. 
I think I am very glad that I come here and see the 
reality of the United States. When I was in Japan, the 
United States is very very close to me. But, still I 
have a dream or illusion. For example, all women are 
liberated, and then man are very kind and people are 
very individualistic in a good way and a bad way, too. 
But I came here and went to different dorms. I see a 
lot of different people. Some people remind me of my 
friends in Japan, my friends in high school. I could 
see a lot of people living here, not just people who 
interested in Japan, but all the people that are 
living here, born here, live here, been here forever. 
I think it is very good thing. Some people are very 
similar. -Natsu 
Chiyuki, who thought he knew about America from reading 
texts on American history in Japan, was quite shocked at the 
reality of the United States. He realized that a person had 
to experience the United States in order to fully understand 
the complexity of the society and the diversity of the 
individuals. 
Yea, the first thing is that I dropped every illusion 
about the United States. That is a very big change, I 
guess. I read about the United States a lot and study 
American history, so I thought I knew that what is the 
real feeling of the United States. There is a lot of 
stuff we cannot know without coming here. For example, 
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racial^problem. ^^thought •'SXpeCt SUCh a ^ isssrs p^-rst-ssmore 
books about the United stato=minE here 1 read a lot o£ 
contemporary Japanese tkp„ ' °St °f them are in 
late fifties tit' y “ere 9enerally written in 
civfl S' the *De91nnmg of the sixties, during the 
about ?hf Movements. Compare with that description 
about the racial problems of the United States this is 
racial problems^3110" <n°W) ' Because «e hav4 some 
a‘ Poobiems in Japan, we didn't experience such a 
big social problem as U.S. was, so that was nice 
experience for me. -Chiyuki 
Shizue was another student who had a very positive 
perception of the United States before coming here. Now she 
was seeing the imperfections of the American society and was 
able to make valid criticism. 
I thought before coming here, I thought all people 
equal and people are given a lot of freedom and all 
races and different kinds of people mixed together, but 
then here, there are rich people and poor people, and 
all the races are kind of segregated and still women 
and men are not treated equal. Overall I like this 
society, but still I cannot stand some aspects. 
Especially racial discrimination and also more people 
go for money here. -Shizue 
Akiko and Mitsuko both found the United States to have 
good and bad points. They both realized that one could not 
generalize about the United States or its people, but rather 
one had to look at individual cases or circumstances. Both 
students wanted to remain in the United States or at least 
return in a few years for more study. 
Yes, I like to live here. I like America very much. I 
do not want to marry American people, because I'm 
Japanese. It's really nice to live in America. That 
change refresh people sometimes and liberalize people. 
Well, I encourage other Japanese people to live in the 
United States for 2-3 years if possible. I stop to 
generalize what American people are. I try to see the 
individual as he or she. -Mitsuko 
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there is good points, too. So, I really want to - t 
go^ack ?omjaoank‘h l ^t kn°W how 1 wil1 feel when : 
laain anH S ? ' ^ n°W 1 really feel come bac* here 
vpar t 2d 1 Y av leaSt three years neKt time. One year is so very short. -Akiko 
The remaining two students, Yukio and Satoko, had no 
changing views on this subject, but still found the United 
States to be an interesting and exciting country, and 
clearly-liked the independence of the people. 
Japan 
Following the same line of questioning as attitudinal 
changes toward the United States, the Japanese students were 
asked how they now felt about their native country. The 
responses generally were very favorable. There appeared to 
be an increasing interest in Japanese traditional arts,such 
as flower arrangement, and an awareness of the lack of 
knowledge they had about their own country. The word 
"appreciation" was used frequently towards Japanese culture 
and societal mores. The majority of students followed this 
mode of thought toward Japan. The following are some of the 
students' responses to the question, "How has your attitude 
changed toward Japan, since your sojourn to the United 
States?". 
I respect it more and I try to accept the Japanese way, 
too. I've come to realize how Japanese art and culture 
so important and has its own long history. But 
sometimes I do not like the Japanese way of competition 
or sometimes we have to obey the other without any kind 
of reasons, like respect parents or respect teachers or 
respect neighbors and that's good in a way, but 
sometimes difficult to be really an individual person, 
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and that's a good point and a bad point. -Mitsuko 
I really think I should know more about it- / Tar,an> 
Now I don't have anything that I can teach fi 
about Japanese culture, flower arrangement, tea erlCans 
learn°someth° what *wai?t t0 d° in Japan from now is to 
before That 9' hT iS something that I was told before, that you would feel like this. -Akiko 
Japanese tradition, Japanese culture more. 
t]^ngs' family ties, martial arts, Japanese 
arts like flower arrangement, tea ceremony. I just do 
Caii"l’graphy* 1 wish 1 could know other arts before. 
- Shizue 
I feel a lot of positive aspects toward Japan. I was 
so negative toward Japan before coming here, especially 
m political field. Appreciate now in a sense, but I 
feel a lot of particular feeling to Japan. Because of 
that feeling I feel a lot of negative aspects toward 
Japan, especially political and also people's attitude 
toward someone. Compared with the feeling that I had 
before coming here, that is much better. I could find 
a lot of positive stuff in Japan, but even though I 
realize I am Japanese and I love Japan, so that I could 
find a lot of stuff which should be improved in Japan. 
People, I feel a lot much more positive stuff in Japan. 
There is a lot of differences between Americans and 
Japanese, which are emphasized by scholars and some 
journalists. I don't feel such a big difference 
between people. But, I thought Japanese were devoting 
to having a good relations, very good relations with 
the other people. Americans are kind of cruel to human 
relations. They don't try too much to influence the 
relation. For example, when I call up a person after 
we have a fight who used to be friend, he doesn't try 
to make up the relations too much, if they can't they 
don't care. Japanese always anxious. I feel it is 
positive to the relations, the Japanese always feel we 
should (maintain relationship). -Chiyuki 
Much more than I used to. I appreciate first cultural 
things, like the idea or the image that whole image of 
whole Japanese society, like don't argue so much and 
try to make compromise first or the kind of idea or 
image and just Japanese culture as flower arrangement 
or tea ceremony. Then I used to say those are for 
women who want to get married, but now I think it is 
okay. It is very good thing to do that. When I was in 
Japan I sometimes hated things Japanese. I thought 
that this bounded women to the outside, but now I think 
it is not. -Natsu 
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Now I think even if I like hero t *. 
Japan, because here I like the attitude<?° ba^k t0 
life, but I can do it in Japan now t °y the 
more about Japanese politics and HngLqe i 1**™ 
interested in linguistics. -Satoko 
Education 
The last questions concerning attitudinal change were 
focused on the students' experience at the University of 
Massachusetts and their general impression of the American 
academic system of higher education. The questions were 
directed toward teaching methodology, curriculum, and the 
other students in their classes. Many of the responses were 
redundant from previous interviews. The majority of the 
v Japanese students still looked very favorably toward the 
academic system at the University of Massachusetts, 
especially the teaching style of the professors and 
instructors and also their grading method. However, some of 
the students were beginning to see flaws in the American 
system, especially in the caliber of student they found in 
their classes. 
The Japanese system, as mentioned before, was based on 
a very rigorous K-12 experience. Japanese students were 
pressured during their elementary and secondary schooling to 
obtain high level test scores. Therefore when they passed 
the initiation, that is the passing of an entrance exam into 
a particular college, the academic knowledge they had far 
4 
out weighed, usually, that of an average American high 
school senior. 
However, overall the academic experience was good for 
113 
all the Japanese students. A few found that they wanted to 
return to go to graduate school and others were able to find 
a new direction in their career endeavors. 
Shizue's experience in the United States was very 
positive. She found that the academic environment was freer 
and allowed her the ability to think and create. 
mUSh better than Japan. Teachers here are 
I ao back1LaTd °ne t3acher ask me “hat I would do when 
I go back to Japan and I said I was going to look for a 
Dob and she said, "Okay, write to me and let me know if 
you get a nob in the journalism field." then she said, 
If you don t get one come back." She was nice. All 
the teachers I meet were nice to me, accessible. I 
didn t.hesitate to ask questions to them. But in Japan 
there is a long distance between teachers and students. 
I hesitated to ask questions many times. I think the 
American way^I can be more creative. Here students are 
forced to think. In Japan you memorize, especially in 
lecture classes. Here even in lecture classes people 
discuss, teachers and students discuss all together. 
In Japanese lecture classes teachers just give lectures 
and we just listen to him. -Shizue 
For Natsu her experience at the University of 
Massachusetts was fairly successful, and she also 
appreciated the freedom that was found within the American 
classroom. 
Good thing about the United States is that they have 
much freedom in class. Japanese system in a way good, 
but in a way bad. Pressure of exams is very bad. So I 
don't know how many Japanese students know the meaning 
of learning. I think most people say I am studying for 
exam only. -Natsu 
Akiko, the graduate student, also had positive comments 
on the value of the American academic system as compared 
4 
with the Japanese system. 
(More Value?) I think here. Now I feel more stimulus 
toward academic things. As for my field, educational 
technology, I think America is more practical and more 
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ofirur. 
lilt Pr?SatCal T6ntS f°r "^experimenter my^hesfs 
for ttree LnthfV t0 sta* her* this'summlr 
others. -Akiko m ng mY research' but watch 
Chiyuki had a very interesting observation about the 
American university system in general. As a student of 
American history he was particularly interested in the 
politics and general influence the university had upon the 
populace. He felt that the American university was alive. 
I feel so better about the system of the university 
<U.S.). The American university is regarded as some 
important factor of the policies and decision making 
system, the other researching of American people 
opinions. The university is used to know the people's 
reaction. there are a lot of people coming like the 
Under Secretary of Defense coming here to have a 
lecture. His attitude toward so called left wing 
radical was kind of rough. Even though, they hold a 
kind of place to talk with the students, even UMass. 
The university is expected as an important factor in 
the social and political field. Students are very 
active to the government's deeds. We had a big anti- 
CIA movement. That is very fascinating for me, because 
Japanese university students are very - They are just 
devoting toward their field. I don't think they are 
doing good at studying, just at playing. Anyway they 
(Japanese students) are very inactive, especially in 
the political movement. 
Also among the Japanese universities only the 
University of Tokyo is regarded as a political factor. 
That means only their opinions is referred to the 
government or something. Even the University of Tokyo 
the students' opinion or reactions are not recognized 
by the politicians. I have an answer, because Japan is 
a very bureaucratic country. That is a very big 
difference between U.S. and Japan. (American) 
University is alive. -Chiyuki 
4 
The comments toward the United States educational 
system were not all positive. In general, the criticism was 
directed toward the American student. The majority of 
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students found them to be of a lower academic caliber then 
found on a Japanese campus. Also the maturation level of 
the American student was not felt to be very high. In fact, 
many of the Japanese students found their peer group to be 
childish, rude, and lacking in effort. 
In referring to academic standards, Chiyuki, Yoko and 
Satoko made the following comments. 
In terms of level of education, I feel very that 
Japanese education is higher, even at university Of 
course it depends on university. The knowledge of 
backgrounds of students, we have a very high standard 
of high school education. So, that is high standard 
compare to United States. -Chiyuki 
I think American system is better than Japanese system 
for general student, but if they want to study deeply 
or concentrate on one study Japanese system is better. 
I think, basically, the ability the Japanese student 
has more, because the entrance exam into the university 
is so hard. If they are college student that means 
they pass the entrance exam, so it is insurance for 
their ability. 
Yoko continued to add: 
I know "Zoo Mass" well, because I live in South West 
(Dorm). They (students) are childish. They have to get 
a good boyfriend or good girlfriend. -Yoko 
Almost all people can enter this university. It is a 
state university, but it is not difficult to enter this 
university. So, they just come and don't know what to 
do. They have no purpose. I think the university 
should select the people more carefully. The students 
are immature. They don't know how to study, so they 
have a hard time. A lot of bad grades. -Satoko 
When Akiko was asked to describe the undergraduates at 
the University of Massachusetts, she only replied, 
"childish". Shizue also did not have a very good opinion of 
American students when she first arrived. Her feelings, 
though, began to change during the course of the school 
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year. 
In the last semester I didn't- 1 i to a . 
because they are so different Md\22Ci!!u£C?niP051?' 
the Southwest (dormitory, , and peoplfthere" ^ ** 
be the most rowdy on campus. They are wild. They 
tan my friends at home. This 
I don't know why, but I 
People there are little quiet than 
And now I am picky. How can I say, I 
friends. If I don't like some kind of 
t associate with them. -Shizue 
so different 
changed. 
Hill now. 
Southwest 
choose my 
people, I 
said to 
are 
semester it 
am living in Orchid 
On a positive side the following comments were made 
about the students at the University of Massachusetts. 
Generally, people here try to be more independent and 
be responsible for their studies. They work and they 
study and my roommate is a member of the soccer team. 
She really practices hard. Besides working and 
studying she tries to do soccer. -Mitsuko 
Students I think they are more active. I went to 
several lectures, like Jesse Jackson. Many students 
came to such lecture. I cannot imagine such an 
attitude from Japanese students. Many students in Japan 
are boring and tiresome. -Yukio 
Overall, the educational experience for the Japanese 
students was a success. They all enjoyed their classes and 
especially the friendliness of the professors. The 
professor's affability, also, allowed them to feel 
comfortable enough to ask questions and to get to know some 
of the teachers personally. This friendship they found to 
be a rare treat in comparison to their experience with 
Japanese professors at home. Another difference found in 
the American classroom was the grading system which they all 
appreciated. They found that more than one exam and writing 
papers for part of a grade was more beneficial than the 
Japanese system of just one final examination. The lack of 
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pressure for a grade was much more enjoyable to the 
students. Some of the students they found as the year 
progressed that they didn't have to study as hard and could 
begin to enjoy the social life at the university. 
— On the negative side, the Japanese students found that 
the American students in the classroom were not as mature as 
they expected, nor as devoted to their studies as a Japanese 
student. There also was not very much interaction between 
the Japanese foreign students and the American students 
during class time. This isolation could have been due to 
the Japanese students' English ability and the nature of the 
classroom environment. None of the Japanese students ever 
mentioned finding a friend from one of their classes. All 
social contact with American students was from the 
dormitories or from athletic activities. 
Successes and Failures of the Program 
During the last interview each student was asked if 
the program was a success or a failure. Each student was 
allowed to interpret this the best he or she could. The 
majority answered this question briefly on two levels. 
First, they spoke of their academic progress and English 
ability, and secondly they referred to their own maturation. 
Because this question dealt with a very personal response, 
each student's answer will be given in its entirety. 
I can't answer this kind of question, because probably 
I could do better. I could do worse. I am satisfied 
on some points. There are some things that I can say 
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My purpose is to change myself. So I think that 
happen, not academically. -Satoko 
betrivLit T%H Su^esf‘ ^ expectations was kind of 
drastically/ tT°l??ht if 1 COme here 1 would change 
^ lly' 1 thou9ht I would become a loud wild 
Amencan or I would party around, but no. I don't 
change much as I thought, but I think it is good 
not so Americanized. I don't care, either way. I ree 
and n°W' esPecially in this semester, in 
the hall there is a Chinese girl living. She and I we 
get along pretty well. She one of the best American 
riend I have here. She and I have a lot of oriental 
values in common, although she was born here. Like our 
attitude toward our boyfriends. She and I are kind of 
persons who enjoys cooking or doing things for our 
boyfriends, but like my friend's roommate has a 
boyfriend and he comes to their room always, but her 
roommate doesn't do anything for him. Virginity or 
family ties we have a lot of values in common, so I 
feel more close to oriental girls. -Shizue 
Successful, I make good friends. I could see more 
active students here. I think I failed to choose the 
right courses. I missed some good courses. -Yukio 
Yes I think so. Well first I become more open minded 
and try to be responsible for myself too, and try to 
think about others more and try to think about future 
rationally. -Mitsuko 
Yes, one of the main purpose was to decide to become a 
teacher. Now one hundred percent. I really become 
much more positive to go to graduate school and after 
this become a teacher. -Chiyuki 
I don't satisfied. I want to talk with many people 
more and more. I'm not doing enough. My health is not 
good this semester, not real sick, tired, headaches, so 
I couldn't be cheerful. Yes,(satisfied with courses). 
Now I am taking home economic courses. It is main 
purpose for me, but I don't have enough time to study 
into deeply. I don't know why. My organizing is not 
so good. I want to study it hard, but I couldn't 
concentrate. -Yoko 
Yea, yes to know a lot of things. -Natsu 
The students interpreted this question as best they 
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could, but failed to respond in depth or about all the 
aspects of the program. 
Adaptations and Coping ski Tig 
One of the objectives of this study was to determine if 
the Japanese foreign student needed to develop any coping 
skills or adaptations in their otherwise normal life style 
in order to live on an American campus. During the last 
interview the Japanese students were asked if they had 
developed any coping skills or American "habits" which 
helped them become part of the American way of life. Their 
x answers revealed certain cultural differences between Japan 
and the United States. 
Two of the students, Shizue and Yoko, found subtle 
differences in body language and facial expressions. One of 
these was smiling with the teeth showing. It appeared that 
to show your teeth while smiling in Japan was rude. Yoko 
found that to smile broadly was an important thing she 
learned in order to adapt to American society. 
The facial expression is important in America. When I 
meet person I smile. My English skill is not so good, 
but I can use my body, hand, head. I like to use my 
face, my facial expressions. But when I come back to 
Japan it is a little bit strange for other person. I 
have to use different ways to different persons. -Yoko 
Shizue found that she had acquired a few bad physical 
habits, which she would have to stop when she returned home. 
My manner became bad. Like opening my legs. In Japan 
girls do not do this. When I laugh I just laugh. I 
don't cover my mouth. When we smile its small. I 
learned how to make a big smile. Gradually I will go 
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back. -Shizue 
Another difference that the Japanese students commented 
on was volume of speech. Many of the Japanese students 
found that Americans in general spoke much louder than 
people in Japan. Some of them began to speak louder in 
order to be understood and to be recognized, especially in a 
crowd. 
I have to shout here, because if I don't shout people 
don't hear me. -Shizue 
If I don't have the confidence by myself I have to 
speak more strong and more loud. It is the way to make 
understood me. -Yoko 
I speak too soft. I think I should of have resolved 
that, but I didn't. -Chiyuki 
\ 
I have to speak louder. I have to speak more. -Yukio 
Finally the students commented on an attitude that 
developed while they were in the States. This attitude 
concerned how a person treated another person or conversed 
with them. Four of the Japanese students found that in 
America a person did not have to be so concerned about 
another person's feelings. It appeared that in Japan 
maintaining a good relationship was a higher priority than 
in the States. 
In Japan I always minded other people what they think 
about me. Before I do something I always thought about 
what people would say about it, but here I don't care. 
Because here if I care what other people talk about me, 
I cannot do anything. Many many people mind their own 
business and do what ever they want to. In a way it is 
a little bit selfish. I don't want to be considered 
selfish. -Shizue 
Well like sometimes people make noise in the 
dormitories, but I try to stop, first I couldn't 
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understand, but now leave it as it 
have to ignore. I learned how to is. Sometimes I ignore. -Mitsuko 
Just say everything I thought. One re*c™ 4„ «_ n 
English conversation, but also just I want to <=h ledrn 
something with other people. I say to my teacher^I 
always worry what they are feeling when I asked fir 
something. My roommate she said, "You don't need to 
worry about those things, because if she L buly she 
that we me tea^‘ ^JUSt Say She is busV and can't do that. We are friends so you can ask for anything. 
w!th°whatY^ W°rid d° that in JaPan- M°re “"tern ith what they thought. -Satoko 
I can argue much more than I could in Japan. I can say 
my opinion. When I was home every time I talk with my 
mother about very hard things like politics or what I 
feel about my personal life, (My mother said) Why do 
you say in that kind of way. Why can't you say it in a 
softer say. I say, because I wanted to say it. She 
says it is not good for a good girl to do that. Now 
here I can say it the way I want to, but some people 
too aggressive, so at that same time I have two 
ideas, well sometimes it is better to say things 
softly, but strongly. Sometimes I feel I am sure I 
will feel those kinds of things.Oh, I have to be more 
polite. -Natsu 
These above adjustments reflected the gap that exist 
between the United States and Japan. The Japanese student 
did find out that they did not have to make major 
concessions in their personality or cultural mannerism in 
order to adapt to American society. On a one to one basis 
they found that people were virtually the same. There were 
students who studied and there were those who did not. 
There were people who were rude and others who were kind. In 
a group situation, however, they felt a stronger cultural 
difference. They found they had to speak louder, express 
« 
their opinion forceably, and try to maintain a fast moving 
conversation style. Because Americans tended to be more 
independent, they felt pressure to develop greater 
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independence in themselves. The ability to cope on your 
own, they found, was an American attribute which was quite 
different from the Japanese high priority to maintain a good 
harmonious relationship. Being verbally aggressive was an 
American way of life according to the Japanese students. 
Analysis of the Data 
Introduction 
The Japanese foreign students at the University of 
Massachusetts came for cultural and academic learning, to 
meet new people, and to experience living in a foreign land. 
The University of Massachusetts welcomed these foreign 
students in order to improve international relations and to 
expose Massachusetts students to new cultures and countries. 
The purpose of this study was to see if the Japanese foreign 
students did experience an academically and socially 
beneficial environment, and if they did indeed develop a 
cordial relationship with the United States. These 
objectives were accomplished by determining if the Japanese 
students' expectations were met, if their original goals 
were accomplished, and if adaptations in their living style 
and personality were necessary in order to cope with the 
alien environment, and by discovering their attitudes toward 
the United States and Japan at the end of their stay. 
4 
The students were interviewed three times during the 
course of the school year. The objectives of each interview 
were to identify and clarify the various stages of 
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adjustment and the cultural dichotomies, to highlight the 
problems and successes of the sojourn, and to provide 
insight and information about the Japanese students' short 
term stay at the University of Massachusetts. 
The eight students interviewed were immersed daily in 
the academic and social life at the university. Everyday 
they were confronted with new and different problems. For 
some the experience was academically beneficial and socially 
stimulating, and for others the school year did not meet 
with their expectations. The study found that over the 
course of the school year their attitudes toward the 
American academic community, Japan, and themselves went 
through various positive and negative transitions. This 
study revealed that there were certain factors which 
affected the sojourn of the Japanese foreign student. This 
included prearrival factors, the length of time spent in the 
United States, situational factors, and the ability to 
adjust and cope with the American academic community. 
Prearrival Factors 
Brislin (1981) wrote that the success or failure of an 
exchange program can be affected by the particular traits, 
skills, and attitudes of the foreign student. These would 
include the psychological well being, the ability to 
complete a task, cordial relations with the host country, 
openness to change, and willingness to consider strengths 
and weaknesses without feeling threatened. The eight 
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Japanese foreign students appeared to have .any of the above 
attributes and this seemed to help the students have 
successful experiences. 
All eight students had a very high opinion of the 
United States before coming. One student referred to 
America as being the Atlantis or the new world. Another 
student considered the United States the center of the world 
where information was plentiful. Students felt that their 
time in the United States would benefit them academically 
and hoped that it would help them in their future endeavors. 
Although, many of their illusions and expectations were 
shattered when they came to the United States, they were 
still able to appreciate many aspects. For example, they 
enjoyed their academic experience, especially the teaching 
methodology. They also appreciated American family 
relationships. For example, they generally approved of 
fathers who spend time with their children and husbands and 
wives who share in daily chores. 
Personally, their ability to change and adapt to 
American academic life was not forthcoming. For example, 
the living style of the dormitories was one area of American 
life that six of the undergraduates could not tolerate. 
These six instead changed their dorm room, because of the 
noise level and incompatibility with their roommate. One 
4 
student decided to live with a fellow Japanese student so 
that he would not have to deal with the living patterns of 
an American student. Many of the students would leave their 
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dorm in the morning and not return until late at night. 
Their day was spent at classes, studying in the library, and 
spending time with their Japanese friends. 
Lee (1979), Spaulding and Flack (1976), and Wray (1981) 
generalized that one important variable that helped the 
arriving foreign student was his or her command of the 
English language. This study found that knowledge of 
English did play a crucial role in the adaptation and 
adjustment into the American academic community. Initially, 
those students who appeared to have the best command of the 
English language seemed able to involve themselves into the 
university community more easily and to feel less pressure 
from academic work. The students who were hesitant about 
their English ability tended to be more isolated and spent 
the majority of their time either studying or being with 
other Japanese students. It appeared that all the students 
became more at ease and socially active as their English 
skills improved. Interestingly, as their English improved, 
some of the students became more critical of the system and 
were willing to express their opinion about the American 
society in general. 
Spaulding and Flack (1976), Wray (1981), and Kelman 
(1975) generalized that a happier and more successful 
sojourn can occur if a student comes from a similar 
educational system and a similar society with the same 
values and morals. Although, four of the eight students 
came from universities that were based on an American style 
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experience at 
of education, these four students claimed the 
the University of Massachusetts was very alien 
All eight Japanese students came from an academic 
environment which was based on the idea of group orientation 
and hierarchy. The professor, for example, held a position 
of importance and authority. Students during a lecture 
class were not encouraged by the instructor to ask questions 
or enter into a discussion concerning the lecture material. 
As stated before the professor developed an exaggerated 
sense of worth and importance (Stronach and Magafuku, 1984) . 
The Japanese student in the American classroom was surprised 
at the freedom students were given to ask questions and even 
to disagree. At the beginning some of the students 
questioned the familiarity of the students with the 
professors, but eventually the majority were in favor of the 
American teaching methodology. They found that the ability 
to question and to be critical was an important part of 
learning. One student found out that teachers could be 
fallible and still be effective. She had never experienced 
a teacher admitting that they did not know an answer. In 
Japan, it appeared, her classmates and she had never 
questioned a teacher. 
Familiarity with an instructor was also a new 
experience for many of the students. Many experienced the 
closeness and personal attention that many of the professors 
at the University of Massachusetts were able to give. Some 
of the students found it surprising that a teacher would 
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remember their name and offer them guidance and support. 
This again was an unusual experience for many of them as 
their Japanese professors would tend not to be so 
personable. 
All eight students appeared to enjoy the American 
academic experience, even though it was not similar to their 
native university. In fact, many of them commented that 
they preferred the American system to their own. They felt 
the professors and instructors were knowledgeable, friendly 
and approachable. They particularly liked the evaluation 
process and the ability to be judged on several exams, 
instead of one final exam. Many of the Japanese students 
commented that they found their academic experience to be 
enjoyable despite their difficulties with English. 
Socially, the American culture was much different than 
they expected and the dissimilarity of American and Japanese 
societal values and morals caused many problems for the 
Japanese student. The Japanese students felt that the 
student population at the university was very diverse 
compared to their own campus. Initially they felt that the 
students were not academically motivated or prepared in the 
classroom, and that the students at the University of 
Massachusetts tended to be rude and loud. Those students 
who ventured to the other colleges in the five-college 
system, felt that Amherst and Mt. Holyoke more closely 
resembled their college. They commented that they felt more 
at home on these campuses and tended to enjoy themselves 
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more. 
Overall, the Japanese students were very tolerant of 
the social differences and by the end of the school year the 
Japanese students admitted that there were conscientious 
students at the University of Massachusetts as well as 
students who really cared about their neighbors. One 
student said during her last interview that American 
students were just like Japanese students, but in the United 
States there were just extremes in behavior, motivation, and 
values. 
Literature has suggested that the experience of the 
foreign students depends greatly on their nationality, 
status, language proficiency, age, education level, and 
previous cross-cultural experiences (Church,1982). Other 
research suggests that psychological well being and openness 
to change are crucial for a successful sojourn 
(Brislin,1981). For the Japanese students at the University 
of Massachusetts, a willingness to tolerate various 
differences became the most important factor for a 
successful transition into the American society. The 
Japanese students had different cultural mores, social 
values, and academic experiences, yet they were all willing, 
even after a negative experience, to continue to participate 
and experience American life. Proficiency in English, also, 
4 
was a contributing factor in the ease of adapting to 
American life.; Those who appeared to have a better command 
of English were more outgoing and willing to participate in 
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various social and academic 
activities, while those with the 
least ability tended to isolate themselves with fellow 
nationals. 
Short term Sojourn 
On a short term sojourn of the period of one year or 
less the foreign student tended to retain traditional life 
style and religious or ethical belief systems (Coelho,1972; 
Gandhi,1972; Becker,1971). Also career goals and attitudes 
toward the home country were not altered (Spaulding and 
Flack,1976). In the case of these Japanese foreign students 
these findings appear to generally hold true. 
The students during their last month on campus were 
asked if their attitude had changed toward their own country 
and society. The responses were very favorable toward 
Japan. The majority of students felt that they respected 
their country more, and appreciated the Japanese traditions 
and culture. Some of the students had hopes to return to 
Japan and to study some of the more traditional arts of 
Japan such as ikebana (flower arrangement). Other students 
felt that in Japanese society people were more considerate 
of others and were glad to be returning to this environment. 
There were negative comments toward Japan, but overall, they 
felt that Japan had more positive aspects and were glad to 
% 
be going home. 
Career goals, as the literature has suggested, were 
not completely altered, but three of the students were 
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motivated by their academic experience to pursue more 
seriously their first choice in career. One student came to 
the United States with the idea that he might want to become 
a university teacher. His academic experience made him sure 
that this was what he would pursue. Two other students felt 
that journalism might be something they would explore when 
they returned home. Their journalism courses at the 
University of Massachusetts confirmed this desire. The 
other five students had a preconceived idea of what they 
would like to do after their graduation, and would probably 
pursue this on their return to Japan. 
Brislin (1981) suggested four patterns of behavior for 
the short term sojourn. This study could see various 
characteristics of each type, but did not have enough 
evidence to categorize any of the students into Brislin's 
classifications. 
Situational Factors 
Other factors that affected the foreign students' level 
of adjustment were the actual conditions to which they were 
exposed and the amount of interaction they had with 
nationals (Wray,1981). Geographically, the University of 
Massachusetts campus was a positive experience for the 
students. The campus was set in a scenic New England area 
and was very pretty and spacious. The Japanese students who 
were from the Tokyo area were very impressed by the space 
and openness of the area. Aesthetically they were very 
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pleased. 
The students on campus, however, did not meet with 
their expectations. Generally, they found the American 
student to be aloof and unapproachable. Many of their 
difficulties, they admitted, were due to their lack of 
English and their shyness in large groups. Some of the 
students did find some good friends, and those with the best 
English skills were more social and had a better opinion of 
the American student. 
Overall, the Japanese students tended to stay together 
for security and friendship. Many of the students commented 
\ that if they could start all over, they would want to meet 
more Americans and talk more with them. This interaction, 
they thought, would have made their trip happier and more 
beneficial. 
Adjustment Patterns 
The literature has suggested that foreign students who 
remain in the United States go through phases of adjustment 
(DuBois,1956; Oberg,1960; Adler,1975; Lysgaard,1955; 
Gullahorn and Gullahorn,1963). This adjustment according to 
Lysgaard (1955) and Gullahorn and Gullahorn (1963) follows a 
U-Curve. The short term sojourn of the eight Japanese 
students did not appear to fit into this pattern. The 
students in general were not overly optimistic about their 
stay in the United States, but rather only curious about the 
new culture and educational experience. They did, however, 
132 
all experience a negative time during the first few months, 
but homesickness might be the way to describe this period. 
For the majority it was their first experience away from 
home and being exposed to many new things. By the end of 
the school year, the Japanese students appeared to have a 
more realistic view of the United States and were aware of 
all the negative points as well as appreciative of the 
positive. They tended to appreciate Japan more and were 
glad to be going home; therefore this study does not fully 
support Lysgaard (1955) research. 
This study appeared to follow the adjustment pattern 
of the earlier work by DuBois (1956). At the beginning, 
generally the Japanese students appeared to be detached from 
the experience. Many of the students claimed that they were 
neither apprehensive nor nervous about the new experience. 
This closely resembled DuBois spectator phase. After a few 
weeks it appeared that the students became aware of the 
differences of culture and morals and in many cases spoke 
negatively against American society, in general. They found 
that there were racial problems, that students were not as 
academically motivated as they had expected, and that 
Americans could be rude and loud. The Japanese students 
also found that the American academic system was exciting 
for them, because it encouraged critical thinking, and the 
4 
majority of them were academically stimulated. DuBois' 
second and third stages appeared to manifest during this 
time. The students became emotionally involved with the 
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system, but were also having many negative feelings toward 
the United States. Following DuBois' predicted pattern, 
slowly the students began to enjoy their experience at the 
University of Massachusetts. Their English skills improved. 
They were beginning to relax and participate in 
extracurricular activities and they were beginning to see 
the positive and the negative side of American society. 
DuBois referred to this stage as the coming to term phase. 
Finally DuBois' last phase occurred, the predeparture phase 
when the students were preparing to go home and looking 
forward to seeing parents and friends. Overall, DuBois' 
adjustment phases appeared to have more validity than the U- 
Curve theory. 
Successes and Failures 
When the students were asked during the last interview 
if the program was a success or failure, the responses to 
the question were varied and short, yet going back to the 
first interview when the question, "What are the reasons for 
coming to the United states?", was asked, the results of 
their sojourn can be seen more objectively. 
Travel 
One of the main reasons for coming for almost all of 
the students was the desire to travel. All of the students 
accomplished this goal. Besides the actual trip to the 
University of Massachusetts, they all took numerous trips 
throughout the United States. 
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The winter break between the fall and spring semester 
allowed ample time to travel. Shizue traveled to Europe for 
six weeks. Akiko spent the winter recess in California with 
her relatives and friends. Chiyuki traveled with his 
girlfriend through-out the East. Natsu went to Key Largo 
for her vacation and Yoko,Mitsuko, and Yukio went to the 
west coast and then traveled from New Orleans up the east 
coast back to Massachusetts. Only Satoko was forced to 
remain in the area, because of financial difficulties. 
Through the year the students took numerous trips to Boston 
and New York City, and many of them were planning to tour 
, Eur°pe for a couple weeks before the trip home to Japan. 
English Conversation 
Another reason for coming to the United States, stated 
by the students during the first interview, was the desire 
to meet new people and converse in English. This goal, 
regrettably, was not achieved. Many of the students found 
that their English ability limited them to a few American 
friends. Yoko, as she stated above, was not satisfied with 
her trip because she didn't meet enough people with whom to 
speak English. 
Another drawback was the inability to converse in large 
groups. Many of the Japanese students could not understand 
the flow of conversation or the humor. For Akiko the 
4 
frustration of the English language was still apparent by 
the last interview. Akiko's friends were mostly 
international students and her badminton friends. 
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Still I cannot get what they are talking 
talking one and one I can ask qnm *. • ^’ ,w^en 1 am 
talk and it makes me frustrated. -Akiko 
Living at the dorms did not help the foreign students' 
ability to meet American friends either. On the contrary, 
all of the students, except Akiko, were forced by 
circumstance to change roommates or dormitory because of a 
negative experience. Chiyuki found that it was easier to 
room with a fellow Japanese student than contend with the 
cultural differences of an American student. The Japanese 
foreign students tended also to eat together in the dining 
commons and to socialize with each other during their free 
time. Natsu was one of the few who spent a lot of time with 
American students by joining the Collegian staff (university 
paper) and traveling with exclusively American students 
during her winter break. Her English, as mentioned before, 
was the best of all the students and her personality 
appeared to be the most vivacious. 
The English ability of each student did improve, 
though, by the end of school year. The majority of students 
felt that their comprehension had improved, as well as their 
ability to read and write. Conversing in English was not as 
easy as they had hoped, but they were highly critical of 
themselves. 
I can hear English more than before. Writing, it takes 
shorter time to write a paper. Reading, the problem is 
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with my eyes. My glasses not so fit me 
pronunciation is improving. if i dc>n' 
confidence by myself, I have to 
more loud. it is the 
me. -Yoko 
my 
speak 
way to make (people) 
I think 
t have the 
more strong and 
understand 
I wish I could learn more in a formal wav but herp t 
have not heard such expression in ten months because 
wishTcould1? d0 n0t KS? really formal English. So I 
t-hf?-1 ld 1 ?rn such formal English too, but, well 
that's the way it is. Comprehension, I've come to 
improve a lot. I come to use less energy to 
understand. I have less headaches. Less energy to 
talk or exert myself. Well still I cannot join 
discussion courses. I try not to speak slang. -Mitsuko 
I can t talk much with people. If I talk with one 
people, two people, I can understand. If I talk with 
many people I cannot catch up. I understand lectures. 
I become accustomed to the terms. -Yukio 
(English progress?) Yes, but reading the same. -Satoko 
I hope I have improved. Sometimes I have not pronounce 
R correctly. Sometimes when I am reading in a 
textbook I have to look up words in the dictionary. 
English is still a second language. -Natsu 
I think so, of course, (improvement in English) 
especially in academic things. Still I cannot get what 
they are talking about. Reading I think become better. 
I didn't write a lot. I think compared with 
undergraduates, I didn't write. -Akiko 
Personal Growth and Maturation 
For four of the eight Japanese students the trip to the 
United States was for a similar personal reason. Yoko, 
Shizue, Mitsuko, and Natsu, stated during their first 
interview that this experience was to find themselves and to 
be rid of the confines they experienced in Japanese society. 
The ten months at the University of Massachusetts had a 
similar effect on each one of them. 
Yoko's original reason for coming to the United States 
was to "escape the rigid situation" in her country and to 
137 
experience a new situation that would challenge her. Her 
ten months in America seemed to accomplished many of her 
original goals. 
a hotel af?6Lt?H m°CthS 1 C0Uld make a reservation in 
a hotel. I could make a good plan for a trip with mv 
myself3 ^ th?nkhfhP flj0m mY family- 1 could control 
Ze but J ^ tb ^ ®Y (parents> wlH be surprised of 
pZrsZZ! -YoZo expectations. I began to be a calm 
Yoko found that she "liked" herself now and that she 
finally was becoming an adult. She was very happy with her 
ability to travel by herself, and the personal growth that 
took place, in general during her stay in the United States. 
At the beginning of the year Shizue also expressed the 
desire to be independent and to be away from her friends and 
parents. She felt that her parents had been protective, and 
that she had depended on them, as well as her friends, far 
too much. This trip allowed her to grow up and become an 
adult. When asked if she felt more independent now, she 
replied. 
Yea, I think they(parents) noticed, because I wrote to 
them, "I cook. I wash. I do dishes by myself. I go 
to bank. I keep budgets." I'm ready for the world. 
I'm sick of school. I feel guilty because all the 
money I spent comes from my parents. They were kind in 
Japan. They don't have many hobbies, but here I relax 
and spend a lot of money. I feel so guilty. I have to 
work and get some money. 
Shizue also discovered through the year that journalism 
was the field that she was really interested in for her 
4 
career. She was very excited about returning to Japan and 
finding work. She also was considering returning to the 
United States for graduate school. 
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According to Mitsuko, her parents were very protective 
too. She said during her first interview, »i have no 
experience that really damage or was very tough." One of 
the reasons for coming to the United States, therefore, was 
to see if she could cope by herself and survive away from 
her parents. The trip was a success in those terms. 
I cannot compare it to if I were not here, but 
definitely I think I've gained a lot. I think I have 
earned about myself. I become more openminded and try 
to be responsible for myself... 
Everything was so new (on arrival to UMass). I 
couldn't think about living by myself away from my 
parents and I have to do everything by myself, kind of 
minor things like doing dishes or laundry, sweeping. I 
come to realize, "Hey, I can do that by myself." This 
was kind of exciting time for me. -Mitsuko 
Natsu was the fourth person who, during the first 
interview expressed the desire to be independent. She felt 
that she knew everyone in Japan. Natsu needed to be on her 
own. 
I am not good at analyzing myself. I try, but it is 
very hard. I heard from my Japanese friends, saying 
that I changed a lot. When I first come here I look 
very confident of myself, too much sometimes. But now 
they say I beginning to look soft. I don't know. I 
really can't say. -Natsu 
Although Mitsuko, Shizue, Natsu, and Yoko were the only 
ones to express a desire to be independent during the first 
interview, others also found that they had personally grown 
during the ten months at the University of Massachusetts. 
My purpose is to change myself, so I think that 
happen, not academically. Before I came here I had two 
personalities. At school and at home it is different. 
I like myself at home. So here (UMass) I am more 
natural, same personality, one personality. At school 
very serious student and kind of - The first thing is 
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study and also I was leadpr nf i 
me like that. And, also I like Japanese' 
ve?vnstranaeS?h' SOI!’etimes saV my opinion. It is a 
„ha£ teachlrs savl ^ ?apan\,UsualW «« just listen to 
it is a kind n? -h' sometimes I say my opinion, so 
11 1S a Kind of brown nose". - Satoko 
i “ «®oSy ?°ing right now- A really drastic change. 
hat (personal growth) is what I got very positive As 
en individual! I could devote to thinking of mysell* 
without any useless information. I could exclude 
everything, what I changed is - I think I am now 
independent, easier, relaxed. That is, I think what I 
couldn t get in Japan, I guess. -Chiyuki 
For Akiko, the graduate student, however, she did not 
feel any change in her personality from before. She was 
much older than the other students and had been living on 
her own in Japan for at least five years. Yukio, as Akiko, 
felt that he was the same person as before. 
The experience of living in United States, six of the 
eight felt, did effect their personal maturation. The six 
students learned to be independent of their parents, to live 
on their own, and to have a better understanding of 
themselves. For these six the year abroad was successful on 
at least one level. 
Academic Progress and Career Benefit 
All eight Japanese students came to the United States 
for academic reasons. All of the students came to further 
their knowledge about their chosen major by experiencing it 
through the American educational system. Some hoped that 
the experience at the University of Massachusetts would help 
them decide their future career, others saw it as a chance 
to help them write their senior thesis, while others were 
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looking for improvement in their English to aid them in 
getting a job that required bilingual skills. The courses 
at the University of Massachusetts, however, had no effect 
on their graduation requirements or on their grade average. 
The courses were only to increase their knowledge in a 
particular subject area. 
Chiyuki, Natsu and Shizue, in particular, had a very 
successful academic experience in the United States. At the 
time he first arrived to the United States Chiyuki was 
debating whether to become a college instructor in American 
history or just to work as a "salary man". His experience 
in the United States helped him decide that to teach was his 
first choice. 
Yes, one of the main purpose was to decide to become a 
teacher. Now one hundred percent. I really became 
much more positive to go to graduate school and after 
this become a teacher. -Chiyuki 
Natsu was so stimulated by her courses in journalism 
that she decided that she would pursue a career in this 
field. 
I'm thinking to work for a T.V. company, but it is very 
hard to get a job. That is why I am going back early. 
I don't know if I want to work as a banker or not. I 
need money to go to grad school. My needs are to work 
and to get money and then work in what I want to work. 
But hard. I am thinking of applying to grad school, 
too. So I went to grad school at Columbia University 
at New York. They say they have some courses on media 
and human rights. So I think that this is a very very 
good grad school. So I think that is the grad school 
I want to go to or ICU. But, first choice is T.V. 
company. 
Shizue also was stimulated by her courses in journalism 
and hoped to pursue a career in this field. 
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JapanSwe°hear a^lot"'’^311 J!ant?d to come here. in 
got America as a model 9°So rhingf about America, so we 
So I didn't really°know what Wanted t0 COme here* 
It is a shame. ^LnTrlaUze sTu^' 
h^nnai1S. gradually- So if I knew my interest 
beforehand, it would have been much better. -Shizue 
Akiko originally hoped that the courses at UMass would 
help her get a job in children's television and aid her in 
writing her Master's thesis, but only in the latter area 
could she see immediate results. 
Now I feel more stimulous toward academic things. As 
for my field, educational technology as computer 
application for classroom, I thought I was going to do 
more basic things like television, like how children 
can get more special skills. This kind of media. As 
for those things I think America is more practical and 
more kind of organized. In Japan I couldn't find 
actual what I can do for my Master's thesis, but now I 
can meet a professor who is interested in real 
research. I don't know if it is really useful yet, but 
I think I can get more practical moments for my 
experiment for my thesis here. That is why I decided 
to stay here this summer for three months. I'm not 
doing my research, but watch others. - Akiko 
Akiko revealed during the last interview that after 
she completed her Master's degree she would return to 
teaching, in order to pay back her loans. Economically she 
was not very solvent. She did have a dream to work for a 
T.V. company, but knew that this would be very hard to 
pursue. 
If I can get some kind of research work for the T.V. 
and children, it (courses at UMass) will of course 
help. But, I'm not sure if they hire the just ready to 
graduate students in job market. So I'm only thinking 
to produce children's programs. There is only one 
company I can do this. It's kind of public company and 
I've heard it is very bureaucratic. So I don't know if 
I really like this company or not. -Akiko 
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Satoko, also decided that she would return to Japan to 
become a public school teacher or "juku" instructor. She 
wanted, though, to join the Japanese Peace Corps or to 
return to the United States and teach school. She felt the 
courses she took at the University of Massachusetts were not 
too helpful and would not benefit her. Only the experience 
of being in the States and the language proficiency would 
help her in the future. She came to realize that she had 
put too much effort into her studies and had forgotten to 
enjoy herself. 
Go to college to enjoy life everyday. College life the 
most happiest time. Study is not so important. 
- Satoko 
For Yukio, Yoko,and Mitsuko the experience at the 
University of Massachusetts was only academic. Yukio had 
some desire to go to graduate school in economics, but felt 
he would probably just get a job in a company. Mitsuko, 
although her courses were in women's studies, planned to 
return to Japan and get a job in a company. 
I think I will work. I try to think about this in a 
long term. Not really for the just coming years, but 
try to think about it for the next ten years. There are 
some elements I cannot count on, but I try to think 
about alternatives. I cannot do this without thinking 
about alternatives. I think I will work in a company. 
-Mitsuko 
Yoko, a law student at Hokkaido, was satisfied with her 
courses, but they were unrelated to her career hopes. She 
4 
had taken courses in home economics and consumerism, but 
thought that she would either work in a bank or pursue her 
first dream and become a lawyer. 
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“*,x 7, ga sr.rru tr«r 
company, but^h^otheAdea is ^difficult9 C°mmerc^al 
be a lawyer. But the wav t h? dafflcult- I want to 
be a lawyer. I ha4e to to get'Hind 
study°for law^Th*0-! ? lawyer office and 1 want to study tor law. The lawyer is number one. - Yoko 
Like many seniors in college the Japanese students' 
plans for the future were not always secure and firm. The 
year in the States appeared to stimulate some to consider a 
new field and for others it served the purpose to increase 
their base of knowledge. Overall, it appeared that 
academically for the majority the year was a success. 
Conclusion 
The eight Japanese students interviewed for this study 
went through a wide range of experiences. Each person 
developed his or her own unique way to adjust to the 
American academic community. Many of their experiences were 
negative, as living in the dormitories, but they also had 
positive experiences to balance out the year. 
The Japanese short term sojourners appear to go through 
various level of adjustment in order to cope with the alien 
academic community. In addition, these students had 
cultural needs and wants, as well as a different set of 
morals and values which conflicted with American society. 
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CHAPTER IV 
RECOMMENDATIONS 
The academic community shares a role with the foreign 
student in creating an environment where he or she will be 
secure and comfortable and can have ample opportunity to 
take advantage of the academic and social benefits of the 
university. The following are recommendations for foreign 
students' exchange programs which deal specifically with 
Japanese students. It is hoped that these recommended 
changes would ease the transition of the Japanese student to 
the alien environment and help him or her to have a 
successful and meaningful experience in the United States. 
1. There should be an extensive orientation program similar 
to the one provided by the IPO, but more information should 
be provided about the following areas. 
a. The students should be made aware before 
registration of the course offerings and their 
availability in the five college community. Generally, 
Japanese students are not aware that they may take 
courses outside of their major and, therefore tend to 
take courses only in their field of interest. 
b. The orientation program should provide cultural 
information about the alien environment they are about 
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to enter. This would include information about dorm 
life and the personal dilemmas that they may encounter, 
le. noise, overnight stays of boyfriends, racial 
problems. 
c. Students should be made aware of university 
governing bodies, such as residential advisers, that 
could help them cope with or rectify problems they may 
encounter. Some of the Japanese students interviewed 
for this study felt very isolated and had difficulty 
locating people who could help them with their 
problems. 
2. Information about the university community should be 
provided in lecture form as well as in group discussions. 
The university should provide a person sensitive to the 
Japanese culture and societal mores to lead these discussion 
groups during the initial orientation program period, and 
periodically through the school year. 
3. A counseling service should be made available to the 
students. Each student should be assigned a person who is 
responsible for the welfare and well being of that student. 
This could be in the form of a professional staff person or 
student personnel who are trained in this area of 
4 
counseling. Access and availability of this support person 
is crucial. 
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4. English conversation classes should be provided to help 
the students adjust as quickly as possible into the academic 
setting. These classes should focus on speaking and 
understanding English in a group setting. 
The lack of English conversation skills caused many of the 
Japanese students in this study to isolate themselves from 
Americans, and also caused them to hesitate to talk in the 
classroom. 
5. Study space should be provided outside of the dorm and 
library. This could take the form of a central meeting place 
for all foreign students. At this location foreign students 
could discuss their mutual problems and share information. 
This again could prevent the isolation that many of the 
students felt. 
6. Living accommodations should be provided so that a 
student can feel comfortable and secure. Students should be 
housed on campus in those dorms which are normally quieter. 
Roommates should be carefully screened and agree to accept a 
foreign student as their roommate. 
7. A cross cultural program should be developed between 
those American students who are majoring in Japanese culture 
and with the Japanese foreign students. This program would 
open a network of communication between the two nations and 
allow for a sharing of culture, language, and traditions. 
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8. Orientation programs provided by the native Japanese 
university should provide a clear description of the 
University of Massachusetts, including its academic status; 
course offerings; including the five college system, housing 
accommodations; and social environment. 
Further research in this area should include a 
longitudinal study of Japanese students who are studying in 
the United States. This research should include those 
students who are in the United States for longer than a year 
and include undergraduate and graduate students. A follow 
, up study a year later in Japan also should be done in order 
to see if there are any lasting effects from the year 
abroad. This could be done through interviews or 
questionnaire. 
The above recommendations, although specifically based 
on the results of this study, could be applicable to other 
foreign students whose language, culture, politics, and 
traditions are different from the United States. However, 
this study shows that each nationality that enters the 
United States will have specific needs that are based on the 
culture, politics, religion, and traditions of the native 
country. Therefore, it is recommended that future research 
should be designed that specifically looks at one culture or 
4 
nationality. 
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CHAPTER V 
SUMMARY 
Introduction 
Annually the University of Massachusetts welcomes 
foreign students to its campus in order to foster 
understanding and improve international relations. The 
preceding study was an investigation of the experience of 
eight Japanese students who came to the University of 
Massachusetts, Amherst, during the school year 1986-1987. 
For seven of them this school year served as their junior 
„ ^ear' while for the graduate student it served the purpose 
of increasing her knowledge in her particular field, 
children's education. 
The objective of this study was to follow their lives, 
academically and socially, throughout the school year in 
order to answer the following questions. 
1. Why did they come to the United States for study? 
2. Who were they? 
3. Did their expectations of the academic program and 
social environment hold true? 
4. How did they feel their time in the United States 
would affect their future academic and career life? 
5. What coping skills did they acquire in order to 
4 
adjust to American academic and social life? 
6. Did they develop a positive attitude toward the 
United States, thereby improving their opinion of 
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America and its people? 
Methodology 
The study was based on three interviews. The first 
interview took place in the early fall at the beginning of 
the school year. At that time the students were asked 
through an in-depth interview about their personal history, 
including academic background, and personal and family life. 
The interview also requested information about their 
expectations and goals, reasons for coming, and the 
anticipated adjustments they would make academically and 
socially. The second interview was given in January or 
s midway through the school year. This interview focused on 
their adjustment to the university community, problems that 
had arisen academically and socially, attitudinal changes 
toward the United States and Japan, and progress made toward 
their personal and academic goals. The last interview was 
held as they were preparing to return to Japan at the end of 
the spring semester. The interview focused on the students' 
successes and failures, their changing attitude toward the 
United States and Japan, coping mechanisms they acquired in 
order to adapt to the American campus, and their general 
reflections on the school year at the University of 
Massachusetts. 
Limitations 
One limitations to this study was the number of 
students interviewed. During the school year 1986-1987 
there were 14 Japanese foreign students at the university 
150 
for a one year stay. Only eight of the fourteen were 
willing to participate in the study. Half of the students 
who chose to participate were from private universities in 
Japan, whose structure was similar to an American college. 
However, the results of this study did provide some general 
information about the problems that occurred for a Japanese 
foreign student and how he or she adapted to the American 
academic community. 
The students who did choose to be in this study ranged 
in age from 20 to 26 years old. They came from varied 
economic backgrounds and geographic locations. They all had 
similar educational backgrounds and were highly motivated to 
learn. All eight students were planning to return to Japan 
and within one year seek full time employment; therefore, 
they all were feeling the uncertainties and fears for their 
future. They hoped this experience at the University of 
Massachusetts would give them an edge in the Japanese job 
market. 
Reasons for Coming 
The reasons for coming to the United States were highly 
individual, but the common element of travel, meeting new 
people, and experience with American culture was expressed 
by all eight students. For some their motivation was to be 
free from the societal structure of Japan. They wanted to 
4 
be out from under the scrutiny of their parents and friends, 
and to experience a time when they had to be independent and 
survive on their own. All eight Japanese students expressed 
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the desire to improve their English skills in writing, 
reading, and comprehension, in order to obtain employment in 
Japan the following year. 
Expectations 
Before coming to the United States the Japanese 
students had their own expectations of the program, socially 
and academically. They found many things that came true and 
others things that did not. Academically they were very 
pleased with the system. They found that the University of 
Massachusetts had many interesting courses in their chosen 
field, and they enjoyed the ability to take courses outside 
of their major. 
They all commented on the teaching methodology as 
being better than they expected. They found the professors 
and instructors friendly, casual and personable. The 
students who attended Sophia and ICU saw some similarities 
between American and Japanese instructors, but clearly felt 
that American instructors were more approachable. 
Grading was also a positive experience for the Japanese 
students. They all commented that the American type of 
grading system put less pressure on them and gave them a 
"second chance". Some students found, however, that their 
teachers were very lenient with them and gave them a higher 
grade than what they really deserved. 
4 
All eight Japanese students commented on the great 
amount of time it took for them to complete their 
assignments. They had to spend many hours preparing for 
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class and keeping up with their homework, due mainly to 
inadequate English skills. 
The academic caliber of the American student did not 
meet up to their expectations. Many of the Japanese 
students found the students in their classes to be immature, 
unsophisticated, and academically un-prepared. Comments 
were made that there were good students and bad students, 
but the majority were not as academically prepared as a 
Japanese student. 
Socially, the Japanese student was expecting to have a 
great deal of contact with American students in the 
classroom as well as in the dormitories. This expectation 
did not hold true. Many of the students found that their 
language ability limited them to a few close friends, 
because they could not converse in large groups. They also, 
found themselves too busy doing school work to form 
friendships. They found that the American students, in 
general, were very loud and rude, particularly in the 
dormitories. 
The Japanese students expected to encounter a free and 
integrated society. Many of them were shocked to realize 
that the American society was not completely integrated. 
They saw racial segregation, especially in the dining 
commons where black students and other minority groups 
tended to eat by themselves. However, the segregation they 
saw was self imposed by the individual groups involved. 
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Adjustments and Adaptations 
in order to live harmoniously in the American academic 
community a few adjustments and adaptations were necessary. 
Two women students remarked that a few mannerisms were 
developed. Some were to smile with the teeth showing, to 
speak very loudly and to sit casually with legs not 
together. They also found that being physically 
demonstrative was a good way to communicate feelings. 
Another student commented that she developed a not 
caring attitude similar to an American student. She felt 
that Americans tended to mind their own business and not be 
concerned about maintaining a good interrelationship with 
their friends. Therefore, she developed this type of 
attitude so that her feelings would not be hurt by other 
people. 
Another adjustment for some was to be more relaxed and 
enjoy their time in the United States. It appeared that the 
students while in Japan were highly pressured to maintain 
good grades. During the first semester they felt that they 
should strive for very high grades. By the second semester 
the majority of the Japanese students commented that they 
were making a concerted effort to enjoy themselves and not 
be as worried about their grades. A few took physical 
education courses, such as skiing, dance and karate just for 
fun. 
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Academic and Career Gains 
The year in the United States appeared not to have any 
effect on their grade point average or graduation 
requirements at their native university. The experience was 
only to further their own knowledge in a particular field. 
However, a few students were able to narrow down their 
senior thesis topic, and Akiko, the graduate student, was 
able to get first hand experience in doing research that 
would be applicable to her master's thesis. 
The students did comment that the year in the United 
States might be useful when they applied for full time work. 
Companies, they thought, tended to look favorably on 
students who spend a year abroad, because it showed the 
completion of a challenging experience. Also, the knowledge 
of English would be helpful if the company was looking for 
someone who was bilingual. 
Attitudes Toward the United States 
Six of the eight Japanese students found their 
preconceived positive notion of the United States was 
radically altered. After nine months at the University of 
Massachusetts they saw imperfections in American society, 
such as racial and sexual discrimination. The majority, 
also, commented on many social behaviors that they did not 
like, such as the rudeness of shopclerks and the loudness 
4 
and inconsideration of many students. However, the opinions 
of two students were not altered. They still found America 
to be a stimulating and exciting nation. 
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The majority felt their stay in the United States 
caused them to appreciate their own culture and society; 
they were glad to return home with a more realistic 
understanding of the United States and a more positive 
attitude toward their native country. 
Conclusion 
Annually, American higher education has sponsored 
foreign students from various countries. One of the primary 
goals of this international exchange has been to foster good 
international relationships. It was hoped that the foreign 
students who studied at American universities would return 
home with a better understanding of American culture and 
people, and would develop a lasting cordial relationship. 
The eight Japanese students who attended the University 
of Massachusetts for one academic year in 1986-1987 came to 
experience the United States and to further their education. 
Academically, the year was a success. The teaching 
methodology, the professors' affability, and the course 
curricula were stimulating and, for some, inspiring. 
Socially, however, the sojourn did not meet the expectations 
of the students. They found American students to be 
generally loud, rude and unapproachable. Living in the 
dormitories, for many, was unacceptable. 
Each student, however, displayed the traits and 
attitudes that, according to Brislin (1981), made them good 
candidates to be an exchange student: the ability to 
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complete a task, openness to change, and willingness to 
consider weaknesses without feeling threaten. Even when 
exposed to many negative experiences they were able to be 
resilient. 
Attltudinally, the majority did not develop a greater 
respect for the United States, but rather many of their 
positive expectations were shattered. The short term 
sojourn did not permit the time needed to adjust to the 
American environment, but rather caused them to appreciate 
their own society even more. This supported the adjustment 
phases suggested by Cora Du Bois (1956). 
This study did not support the adjustment pattern of 
Lysgaard (1955) . Lysgaard's U-Curve theory suggested an 
initial optimism toward the new culture, followed by a drop 
in the level of adjustment, and ending with a higher level 
of adjustment. The experience of the eight Japanese 
students in this study did not follow the distinctive phases 
which would correspond to the Lysgaard study. 
This study did support the findings of Kelman (1975), 
Spaulding and Flack (1976), Lee (1979), and Wray (1981) that 
a good working knowledge of the English language was 
essential for greater ease in adapting to the new 
environment. The Japanese students in this study with a 
better command of English found it easier to make friends 
and were willing to participate in a wider range of 
activities offered by the university. 
Future exchanges that deal with one year programs 
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should make provisions that accommodate these sojourners. 
Before coming to the United States, information about campus 
life should be made available to them to provide for a 
smoother transition. At the American college, counseling 
service should be provided. Access and availability of this 
service is crucial. English conversation classes should be 
made available to ease the student into the academic social 
life. Living accommodations should be provided so that the 
foreign student is housed with an American student who is 
willing to be supportive. Finally, a cross cultural program 
should be developed so that American students who want to 
know more about the Japanese culture can meet with the 
Japanese students and can share information. The researcher 
feels that these recommendations can help the Japanese 
foreign student assimilate more readily into the American 
academic community and, therefore be able to develop a more 
positive attitude toward the United States and the academic 
community as a whole. 
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1. 
Appendix A 
Interview Guirip 
First 
Personal History 
a. name 
b. age 
c. address 
d. university or college 
e. major:Japan 
UMass 
f. family members 
1. ) age 
2. ) education 
3. ) employment 
4. ) family income per annum 
2. Education 
a. history: nursery through high school 
b. examinations 
c. outside educational experience, e.g. juku or tutors 
d. mother s influence on educational experience 
3. Reasons for coming to the United States and the 
University of Massachusetts 
4. International travel experience 
5. Preparation to Come 
a. formal 
b. informal 
6. Preconceived notion of the United States and college life 
7. International Program Office 
8. Fears 
9. Anticipated problems 
a. academically 
b. socially 
c. realization of problems 
10. Initial response to the University of Massachusetts 
11. Effects of program 
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S_econd Interview Januaryf i q»-? 
Appendix B 
Interview Guidp 
b. Engiish proficiency or frustration 
c. teaching methodology 
d. teachers in general, personality and contact with 
  
e. students in class - academic performance and 
personality 
f.evaluation procedure -testing, homework, research 
papers 
2. Adjustments - Socially 
a. friendships with Americans, fellow nationals, and 
other foreign students 
b. dorm life 
c. roommate 
d. discrimination 
e. dining commons 
f. dating 
3. Culture Shock 
4. Reasons for Coming - Are they changing? 
5. Progress in Achieving goals 
6. Money Problems 
7. Parents Reaction to stay in the United States 
8. Stages of Adjustment 
9. If you started all over, how would you change things? 
10. How could your native university and the IPO help you to 
adjust and adapt to the American academic community? 
11. What advice would you give someone coming over to study 
at the University of Massachusetts? 
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Appendix C 
Interview GniH^ 
Third Interview May.1987 
1. Attitude Changes 
a. Toward the United States 
b. Toward Japan 
2. Education 
a. value of the American educational system 
b. value of the Japanese system 
c. comparisons 
3. People, in general, and students 
4. Politics 
5. Program - Was it a success or failure? 
6. Benefits of the year abroad 
a. educationally 
b. future career 
c. personally 
7. Personal changes in self 
a. maturation 
b. independence 
c. social interrelationships 
8. General reflection of the year - the pros and cons 
a. What will you miss? 
b. What are you glad is over? 
9. What adaptations and adjustments were made in order to 
cope? 
Appendix D 
Request Form 
You are requested to participate in a study that I am 
conducting for my doctoral dissertation. This graduate 
research concerns the assimilation of Japanese foreign 
students into the American university classroom and 
community. 
You will be asked to participate in three interviews over 
the course of the school year. 
„ If You are willing to participate or would like more 
information, please sign the bottom portion and return to 
Patricia Gula, Foreign Student Office, 239 Whitmore by 
September 5. 
I will greatly appreciate your participation in this 
project. 
Joan Neide-Knox 
******************************************************* 
NAME:_ 
ADDRESS:_ 
PHONE NUMBER: ___ 
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Appendix E 
CONSENT FORM 
The purpose of this research is to describe and define 
the short term sojourn of Japanese foreign students at the 
University of Massachusetts, Amherst. Three interviews will 
be scheduled periodically through the school year, 1986- 
1987. During these scheduled interviews you will be 
questioned about your personal and educational background, 
your reasons for coming to the United States, and your views 
about the American campus, academically and socially. It is 
the intent of this study to compile the gathered information 
and compare the opinions and perceptions of those 
interviewed with the current literature on foreign students 
on American campuses. 
By signing this consent form you also give permission 
to Joan Neide-Knox to review your academic records and use 
the available information within the research. 
At any time you are free to withdraw your consent and 
to discontinue the participation in the research procedure, 
without prejudice to yourself. Also, you may feel free to 
ask any questions concerning the research procedures. 
I, the undersign, have read the above statement and 
give my consent to participate in this research. I also 
4 
understand that my name will never be used within any of the 
compiled research. 
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